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Core - II: CONTEMPORARY INDIA AND EDUCATION

Internal Assessment: 25 Total Marks: 100
External Assessment: 75 Examination Duration: 3 hrs.
Objectives:

After the completion of this course the student teacher will be able

1. To understand the concept and aims of Education.

2. To develop understanding about the social realities of Indian society and its impact on
education

To learn the concepts of social Change and social transformation in relation to education

To understand the educational contributions of the Indian cum western thinkers

To know the different values enshrined in the constitution of India and its impact on education

To identify the contemporary issues in education and its educational implications

NS kW

To understand the historical developments in policy framework related to education

Course Content:

UNIT-I Concept and Aims Education

Meaning and definitions of Education-Formal, non-formal and informal education Various
levels of Education-Objectives-pre-primary, primary, secondary and higher secondary education
and various statuary boards of education -Aims of Education in Contemporary Indian society

Determinants of Aims of Education.

UNIT-II Social Realities of Indian Society and Education

Rich Cultural Heritage - Diversity in Indian Society; Inequality and Marginalization-
Schisms in terms of Caste, Religion, Language, Region and their demands on Education-Forms
and Bases of Social Stratification -Impact of Social Stratification on Education and Vice versa
;Culture and Education - Meaning and definitions of culture - Characteristics of culture-
Dimensions of culture, cultural lag, cultural pluralism - Role of Education in preservation,

transmission and promotion of culture.



UNIT-IIT Education, Social Change and Social Transformation

The concepts of social change —Technology Factors of social change -Role of education in
the process of social change - Agencies of Socialization -Factors influencing the Learner -Socio-
Cultural factors: Family, School environment, Community, Peer group -Political: policies,
provisions -Socio-Economic: Poverty, Gender, Religion, Caste and Class -Psycho-Social: Parents.
Teachers. Classroom Climate, School, Ethnicity
UNIT-1IV Indian And western Thinkers and their Contribution to Education

Gandhiji’s Basic Education-Concept of Education-Gandhiji’s conception of knowledge-
method of instruction and evaluation-Tagore-Tagore’s conception of knowledge-values-Freedom
and discipline-method of instruction and evaluation-John Dewey-Dewey’s concept of knowledge-
values-method of instruction and evaluation-Rousseau - Rousseau’s concept of knowledge-
method of instruction and evaluation-J. Krishnamoorthy- concept of knowledge and freedom in
learning-Sri  Aurobindo-Sri Arobindo’s concept of knowledge-method of instruction and

evaluation.

UNIT-V Issues in Indian Society and Education

Equalization of Educational Opportunities — SC/ ST, OBC, Women, Handicapped and
religious minorities-Population, poverty-illiteracy-measures adopted for eradicating illiteracy
Child labour-causes for child labour-government measures of child labour-Transit schools
Unemployment and under employment-Privatization in Education.
UNIT-VI Policy Framework for Public Education in India

Education in Pre-Independent India — significant recommendations of commissions and
committees -Education in Post-Independent India — Significant recommendations of
Commissions and Committees-National Policy on Education — 1986, 1992 -Universalization of
Elementary Education — Sarva Shiksha Abhiyan, RTE ACT 2009, RMSA, MHRD and
Elementary education, Major functions of UGC, NUPEA, NCTE, NCERT, SCERT and
TANSCHE in relation to the development of education.

UNIT-VII Innovative Trends
Introduction- objectives-community schools; Distance Education-need- objectives and
features f distance education; Open —learning-common barriers to learning-open school system-

open university and the major functions of DEB/DEC, Schools for the challenged-Adopting
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instruction-school education Globalization/Liberalization-Factors behind-Globalization and

Education

Mode of transaction: Lectures, discussions, assignments, films on educational thinkers

PRACTICUM

e Study the impact of Right to Education Act on schools

e Critical Analysis of Different Committees and Commissions on Education

e Study of Educational Process in Private Schools

e Planning and Implementation of Activities

e Eco-Club,

e Instructional material to inculcate values,

e Field visit to vocational institutes to make reports,

e Awareness development about population explosion in rural / slum areas,

e C(Creating awareness among SC/ST students about various schemes and scholarships available

to them.

REFERENCES

Bhatirt, B. (1-983).The philosophical and Sociological Foundation Of Education, New Delhi,
Doaba House.

Bhattacharya, S.(2006). Sociological Foundation of Education: Atlantic Publishers. New Delhi

Dhankar. N. (2010). Education In Emerging Indian Society. New Delhi: APH Publishing
Corporation.

Dhiman. O. P. (1973). Principles and Techniques of Education. Ludhiana: Sharda Brothers. 5.
Fagerting, 1., and Saha, L. J.U. (1989). Education and National Development (2nd Ed.).
England: Pergarnon Press.

Kakkat, S. B. (1995). Changing Perspectives in Education. New Delhi: Vikas, Publishing House
Pvt. Ltd.

Mehra D. D. (2009). Education in Emerging Indian Education, Indian Education. Ludhiyana:
Tondan Publications, Books Market.

Mehta, D. D. (2009). Education in Emerging Indian Education, Indian Education.
Ludhiyana:Tondan Publications, Books Market.



Murthy, S. K. (2009). Philosophical and Sociological Foundation of Education. Ludhiyana:
Tondan Publication. Books Market.

Narulla, S. & Naik, J. P. (1964). Student History of Education in India. Mc Millian & Co., of
India Pvt. Ltd. National Policy and Education. (1986). MHRD. New Delhi: Govt. of India.

Pathak, K. R. (2007). Education in the Emerging India. New Delhi: Atlantic Publishers.

Pathak, R. P. (2009). Philosophical and Sociological Foundations of Education. New Delhi:
Kanishka Publishers.

Rao, D. B. (1996). G lobals Perception on Peace Education, Vol. I, Il & III. New Delhi:
Discovery Publishing House.

Rassekh, S., and Vaideanu, G. (1987). The contents of education. UNESCO, Paris: Richard Clay
Ltd., Bungay, Suffolk, England.

Schultz, T. W. (1972). Investment in Education. London: The University of Chicago Press Ltd.

Siddiqui, M. H. (2009). Philosophical and Sociological foundation of Education. New Delhi:
APH Publishing Corporation, APM Publication Corporation.

Singh Y. K. (2007). Philosophical. Foundation of Education. New Delhi: APH Publication
Corporation.

Thakur, A. S., and Berwal, S. (2007). Education in Emerging Indian Society. New Delhi:
National Publishing House.



S.No Content Page No
1 Concept and Aims of Education
6

2

Social Realities of Indian Society and Education 59
3

Education, Social Change and Social Transformation 107
4 Indian and Western Thinkers and Their Contribution to

Education 170
5

Issues In Indian Society and Education 235
6

Policy Framework for Public Education In India 285
7

Innovative Trends

351




UNIT I CONCEPT AND AIMS OF EDUCATION

Structure

1.1 Introduction

1.2 Objectives

1.3 Meaning of Education
1.4 Definitions of Education
1.5 Formal Education

1.6 Non — formal Education

1.7 Informal Education

1.7.1 The Transition from Formal to Non-Formal Education
1.7.2 Why is Non-Formal Education Important?
1.7.3 Formal versus Non-Formal Education
1.7.4 The Creation of Non-Formal Models
1.7.5 Perspectives of Non-Formal Education
1.8 Various level of Education
1.8.1. Objectives
1.8.2. Pre — Primary Education
1.8.3. Primary Education
1.8.4. Secondary and Higher Secondary Education

1.9 Aims of education in contemporary Indian Society
1.10 Determinants of Aims of Education

1.11 Let us sum up

1.12 Unit — End Exercises

1.13 Suggested Readings

1.14 Answers to Check your Progress



1.1 INTRODUCTION

In this unit we will study about the concept and aims of education. The purpose of this unit is to
bring into focus, formal education, non formal education and informal education.The various
level of education has been discussed in detail. At the end of this unit suggests aims of education
in contemporary Indian Society and Determinants of Aims of Education. This unit will help

teachers to inculcate in their students the value concept and aims of education.

1.2 OBJECTIVES

After going through this unit, you will be able to:
e Describe the definitions of education
e Discuss the non — formal education
e Discuss the various level of education

e Explain the determinants of aims of education

1.3 MEANING OF EDUCATION

The term "Education" has been derived from the Latin term "Educatum" which means the act of
teaching or training. A group of educationists say that it has come from another Latin word

"Educare" which means "to bring up" or "to raise"

A few others interpret, the word "Education" has originated from another Latin term "Educere"
which means "to lead forth" or "to come out". All these meanings indicate that education seeks to
nourish the good qualities in man and draw out the best in every individual. Education seeks to

develop the innate inner capacities of man.



By educating an individual we attempt to give him some desirable knowledge, understanding,
skills, interests, attitudes and critical 'thinking. That is, he/she acquires knowledge of history,

geography, arithmetic, languages and sciences.

He/she develops some understanding about the deeper things in life, the complex human relations,
and the cause and effect relationship and so on. He/she gets some skills in writing, speaking,
calculating, drawing, operating some equipment etc. He/she develops some interests in and

attitudes towards social work, democratic living, co-operative management and so on.

As an individual in the society, he/she has to think critically about various issues in life and take
decisions about them being free from bias and prejudices, superstitions and blind beliefs. Thus, he

has to learn all these qualities of head, hand and heart through the process of education.

1.4 DEFINITIONS OF EDUCATION

The Concepts of Education as given by prominent Indian educationists are as follows.

Principles of Education and School Organization;

"Education is something which makes man self-reliant and selfless" — Rigved

"Education is for liberation" - Upanishad

"Nothing is more purifying on earth than wisdom” - Bhagavad Gita

“Education is the manifestation of the divine perfection, already existing in man” - Vivekananda

"By education, I mean an all-round drawing out of the best in the Child and man body, mind and

spirit” - Gandhiji

"The widest road leading to the solution of all our problems is education." - Tagore

"Education which will offer the tools whereby one can live for the divine, for the country, for
oneself and for others and this must be the ideal of every school which calls itself national" - Sri

Aurobindo



"Education is unfoldment of what is already enfolded in the germ. It is the process through which

the child makes internal external” - Friedrich William Froebel

"Education is the capacity to feel pleasure and pain at the right moment. It develops in the body

and in the soul of the pupil all the beauty and all the perfection which he is capable of" - Plato

"Education of man commences at his birth; before he can speak, before he can understand he is

already instructed. Experience is the forerunner of the perfect" - Rousseau

"Education is the creation of a sound mind in a sound body. It develops man's faculty, especially
his mind so that he may be able to enjoy the contemplation of supreme truth, goodness and beauty

of which perfect happiness essentially consists” - Aristotle

Check Your Progress
Notes : a) write your answer in the space given below
b) Compare your answer with the one given at the end of the unit

1. What is the meaning of Education

1.5 FORMAL EDUCATION

Formal education corresponds to a systematic, organized education model, structured
and administered according to a given set of laws and norms, presenting a rather rigid
curriculum as regards objectives, content and methodology. It is characterized by a
continuous education process named, as Sarramonal remarks, which necessarily

involves the teacher, the students and the institution. It corresponds to the education
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process normally adopted by our schools and universities. Formal education institutions
are administratively, physically and curricularly organized and require from students a

minimum classroom attendance.

There is a program that teachers and students alike must observe, involving intermediate
and final assessments in order to advance students to the next learning stage. It confers
degrees and diplomas pursuant to a quite strict set of regulations. The methodology
isbasically expositive, scarcely relating to the desired behavioral objectives - as a matter
of fact, it is but seldom that such targets are operationally established. Assessments are
made on a general basis, for administrative purposes and are infrequently used to
improve the education process. Their character is, for the most part, punitive, obeying a
mono-directional methodology that fails to stimulate students and to provide for their
active participation in the process, though in most cases, failures are ascribed to them.
The setting-up of a formal education system does not consider the students’ standards,
values and attitudes that are relevant to the education system which, generally, is not
tested or assessed at the level of student acceptance, as well as for efficacy and
efficiency. The same methodology - poor, ineffective, scarcely creative - is adopted,
whether the universe contains 10, 50 or 200 students. Other institutional resources than
the expositive method are seldom employed and, when they are employed, the basic
learning principles are disregarded. The subjects are presented in isolated blocks,
whether as to content or methodology. Thus, for instance, in the case of Physics, for
techno- administrative reasons the subject is divided into theory, laboratory and exercises
and, their adequate order and correlation is disregarded. In general, the objectives aimed
at the personal growth of students are negligenced and, the basic principles of learning
fail to be considered in the planning and the performance of education systems. It is not
excessive to say that in the case of formal education, for the most part teachers pretend to
teach; students pretend to learn; and, institutions pretend to be really catering to the

interests of students and of the society.

Thus, generally, formal education cannot disguise its aloofness from the real needs of the

students and of the community.
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1.6 NON-FORMAL EDUCATION

As seen, formal education has a well-defined set of features. Whenever one or more of
these is absent, we may safely state that the educational process has acquired non-formal
features. Therefore, if a given education system is not presential most of the time - non-
contiguous communication - we may say that it has non-formal education features.
Likewise, non-formal education characteristics are found when the adopted strategy does
not require student attendance, decreasing the contacts between teacher and student and

most activities take place outside the institution - as for instance, home reading and
paperwork. Educative processes endowed with flexible curricula and methodology,
capable of adapting to the needs and interests of students, for which time is not a pre-
established factor but is contingent upon the student’s work pace, certainly do not
correspond to those comprised by formal education, but fit into the so-called non-formal
education. Proportionally to the number of formal education factors that are absent from

a process, we find several grades of non-formal systems.

These preliminary considerations emphasize the need clearly and objectively to establish
the possible basic features of non-formal education. This, however, is not an easy task.
As remarked by Ward and collaborators, “A comprehensive and standard definition of
non-formal education is not yet available in common usage. Perhaps such a definition
will not emerge until after much more study of the educational issues and potentialities
inherent in the variety of experiences now called non-formal education has been done.”
As regards the distinction between both educational models, the same authors point out
that “the implied and real distinctions between formal and non-formal education should
be seen within a systematic and holistic view of education.” In the same paper, they
remark that education remains relatively undefined because the non-school view of
education has merited little interest and responsibility from educational planners.
Notwithstanding the above, even a preliminary analysis of the existing non-formal
systems reveals the constant presence of two features: (a) - centralization of the process
on the student, as to his previously identified needs and possibilities; and, (b) - the
immediate usefulness of the education for the student’s personal and professional

growth.
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Non-formal education seems better to meet the individual needs of students. According
to Ward, etal.3, a systematic analysis of the main features of non-formal education,
diversely from formal schooling, shows that participants are led to non-formal
programmes because these offer the expertise that they hope to acquire and the necessary
assistance for a better understanding of their own selves and of their world. It is but
natural that if the education offered by schools is without value for a student’s life and
fails to prepare him to deal with daily problems, he will simply refuse to participate in
programmes that may finally disappear or, at best, have to be reformulated to gain
significance for students. As non-formal education is focused on the student, it perforce
presents flexible features as regards the initially established and adopted procedures,
objectives and contents. It is therefore quicker to react in face of the changes that may

affect the needs of students and of the community.

With basis on these preliminary considerations we may easily conclude that the non-
formal label encompasses a wide variety of educational systems endowed with features
that either led them towards or away from the established formal systems. Thus, we
might infer the existence of a certain degree of continuity linking the formal and the non-
formal education. This view is not limited to a merely academic interest because, as will
be seen below, it is an extremely objective and practical one in the search for alternative

solutions to educational problems.

Given its scope, non-formal education is comprised of an ample diversity of educational
situations, many of which have played a significant role in the renewal of educational
systems. We shall now analyze three educative processes, namely: “correspondence
learning”, “distance learning” and “open systems”, which, because of their features

fall within the scope of non-formal education.

Correspondence Learning: organized, structured correspondence schools date from more
than one century. Several works and authors mention that in 1856, in Berlin, Toussaint
and Langenscheidt founded a correspondence languages course. In 1886, in England, a
graduate studies correspondence course was introduced. A “Society to Encourage Study
at Home” was organized in 1873, in Boston, and the first formal experience took place in

1883, in New York, the “Correspondence University”. In several countries similar efforts
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