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1.1 INTRODUCTION

Social Science is a subject of study at the secondary school level which offers a systematic study
of man in relation to his society. A country is great not by its number but by the character of its
people. In a democratic country like India every citizen has to play a pivotal role in the
upliftment of the nation. Therefore it is generally agreed that a citizen must be educated in such a
way so that it would develop certain desirable skills, attitude and values in him for the
manifestation of his own self as well as for the progress of the Nation. Hence, schools must
prepare students for dealing with social controversies, cultural change and manifold problems in

the society. In the attainment of this coveted aim of education, social science is quite important



because it is an unending dialogue between past and present which would help the nation to

mould a better future.

1.2 OBJECTIVES

After learning this unit, you will be able to

e Acquire knowledge on nature and scope of social science.

e Understand the correlation of social science with other subjects.

e Aware of the aims and objectives of teaching social science as a subject.

e Acquire skills to inculcate national and international values through social science
teaching.

e Appreciate the values of teaching social science.

1.3 DEFINITION OF SOCIAL SCIENCES

Various scholars have defined social science by taking into consideration its unique as well as

common features.
Let us examine some definitions of social science to begin with.

James High defines social sciences as those bodies of learning and study which recognise the
simultaneous and mutual action of physical and non-physical stimuli which produce social

reaction.

Charles Beard’s perception regarding it is social sciences are a body of knowledge and thought

pertaining to human affairs.

Perhaps a classification for social sciences given by James High will give us a precise. Picture of
this conception: they are, History (man’s story), Anthropology (man’s ethos), Geography (man’s
abode), Political science (man’s order), sociology (man’s Association), Economics (man’s

subsistence) and Psychology (man’s behavior)

1.4 MEANING OF SOCIAL SCIENCES




In general, any branch of study that deals with the social life of man and employs scientific
method for its study may be conceived as social science. Thus it includes a wide variety of
branches of knowledge from History and Philosophy to Law and Education. Social Science at
present learnt at the secondary stage in our schools comprises of History, Civics, Geography,
Economics and some parts of sociology and all the relevant issues faced by contemporary
society. But in the true sense it is not merely a combination of the contents of these subjects. This
curriculum was introduced with a view to help children to develop an insight into human
relationships, social values and attitudes and also to help them appreciate other cultures along
with our rich cultural heritage in other words, a meaningful realization of the objectives of

teaching social science will result in the ‘life-skill education’.

1.5 NATURE OF SOCIAL SCIENCES

The definitions given above just indicate the nature of social science as a subject study. The real
nature of this discipline can be well understood only by further analyzing these definitions. Such
an analysis will yield to the following basic features or essential characteristics of Social

Science, which may be considered as the nature of the subject. These are

1. A unique combination of various disciplines: Though social science can be treated as a
separate subject it is a harmonious blending of various subjects like History, Geography,
Political Science, Economics, Sociology, Anthropology, Psychology, Law, Literature, Art
Education etc. In other words, it draws inter related information from various disciplines or
subjects of study and integrate these meaningfully so as to give a new insight into the exact

nature of social life in its totally.

2 A study of human relationships: It is the study of man and his relationship with other human
beings and his environment. It deals with myriad issues of man and its solutions. It studies the
web of relationship between and among people, classes, groups, institution, traditions,

organizations etc.

3. A study of mans development through ages: It offers a comprehensive study of man’s
progress in each period how he succeeded in his attempts why he failed what are the unique
contribution of man who lived at various ages of human history for human development and the

like.



4. Aims at preparing the learner for wholesome social living: By understanding and analyzing
the subject matter the learner imbibes some essential knowledge of his social environment. It

may enrich his intellectual and social skills helpful to lead a purposeful and successful adult life.

5. A realistic course of study: Social Science provides real life situations to the learner.
Effective interpretation of these would necessitate intense study of many social problems,
processes and phenomena. The learner can imbibe many values like co operation and inter

dependence.

6. It forms an important part of the core —curriculum : Social science is considered as an
irreducible minimum programme essentially required for equipping man with the insights and
skills that would enable him to lead a successful life. Even a learner who likes to go for some
other specialization like Mathematics or Science should have developed this awareness and

knowledge for success in those fields also.

7. It includes Commitment to action: Social science enables every learner to be an informed
individual who uses his knowledge by participating actively and constructively in the affiants of
society. Through the socially significant nature of its content it helps the student to learn the

process of individual and social action required for an informed citizen in a democracy.

Check Your Progress

Notes: a. Write your answers in the space given below

b. Compare your answer with those given at the end of the init

1. Which of the following statements are true

a) Social Science is a separate subject

b) It is a harmonious blend of various subjects
c¢) It deals with only History of mankind

d) It is not necessary to include in school curriculum

2. Why social science should be a core curriculum ?

a) Require for imparting knowledge

b) To develop citizenship
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1.6 SCOPE OF SOCIAL SCIENCE

On the basis of the characteristics of Social Science enumerated above we are now in a position

to define the educational scope of that subject of study.

By scope we mean the extent, variety, depth, breadth and comprehensiveness of learning
experience possible through its curriculum transaction. Thus the scope at Social Science is
defined by the range of content and experiences that are to be provided to the learner through its
teaching. Scholars like Michaels are of the opinion that the breadth of Social Science programme
should provide for a variety of experience so that the child learning will be well rounded and
well balanced. It should also be possible to draw upon other fields of learning so that all
significant problems can be considered in the light of their many ramifications: a narrow

compartmentalized programme is sure to limit the scope of social learning.
The major scopes of Social Sciences as a subject of study are listed out below

1. Vast and wide as the world: The scope of social science is very vast. It is as wide as the
world and as long as the history of man. It may be apt here to remember Johnson’s (renowned
historian) words. History is everything that ever happened is the study of human relationships in

areas such as

People of one’s own nationally and people across the world.
People and various kinds of institutions.

People and Earth (Place of Living).

People and Time (Chronology).

ok b

People and Resource (Goods and Services)

For a meaningful understanding of these webs of relationships a basic knowledge of history,
civics, geography, economics, sociology, anthropology, etc., recognized in a meaningfully
integrated manner is essential. More over when these subjects are synthesised in to a compact
whole by blending them together the comparatively limited scope of each subject become

broader and deeper.



2. A functional study of natural and physical sciences and fine arts: The term functional
study indicates that whatever be the factual materials obtained from various areas of study must

have direct and immediate relationship to the needs and interests of children.

Social Science, Natural science and Physical science are different areas, but they are quite inter-
dependent and inter-related. The developments in the field of science and technology have
thoroughly changed the social life of man all over the world. The vision of man has today
extended beyond his society and nation to the world as a whole. In Social Science we have to
deal how advances in the field of Botany, Zoology, Physiology, Chemistry and Physics have
helped the health, progress and welfare of people’s life at large.

To have a better understating of people all over the world a functional study of fine arts such as
drawing, painting, music, dance, architecture, etc., should be included in the Social Science

curriculum.

3. A study of current affairs: When dealing with our current problems and issues a meaningful
analysis of the past also becomes essential. Such scientific study of contemporary issues is of

great value in Social Science education as all these focus towards a more equipped future.

4. A study leading to international understanding: The study of two world wars convinced us
the fact that best policy for any nation is “Live and Let live” as quoted by Jawaharlal Nehru.
Universal Brotherhood of man is essential in an age of crisis. Social Science possesses the

required potential to lead children towards this prime goal.

5. Practical study of various Resources: Social Science as a subject of study is rich enough
to give a good exposure not only to natural resources but also to human resources of different
cultures and civilizations. Field trips to places of historical, cultural, geographical, economic,
scientific and educational importance will give learners rich practical experiences that would add

to their social efficiency.
c. Major aspects dealt with in Social Science:
The Social science content includes a kaleidoscopic view of the following aspects;

1 History Life of Man — everything that ever happened — cause and effect relationships



2 Civics

3 Geography

3 Economics

4 Sociology
5 Anthropology

— changes — time / chronology.
How man has been establishing and maintaining public authority and
institutions helpful for systematic and balanced government ensuring social

stability and welfare.

Relevant details regarding the space / place where living things (including
man) lives and regarding the natural and physical resources needed for
proper sustenance.

Insight regarding productive resources that are scarce as well regarding
human wants that are unlimited which in turn would help in maintaining
social welfare.

Man as a social being.

Understanding of man’s uniqueness in different nationalities and cultures

and across ages.

d. Major Disciplines under the family of Social Science :

Scholars have divergent opinion regarding the inclusion of disciplines / subjects in the

family of social sciences. Some of them favour a threefold classification of social sciences these

being

1. Pure Social Science

2. Semi Social Science

3. Sciences with Social Implications

Check Your Progress
Notes: a. Write your answers in the space given below
b. Compare your answer with those given at the end of the init

3. Which of the subjects is not included in social science ?

a) Geography

b) Civics

c) Biology
d) Anthropology




For our present purpose let us resort to international encyclopedia of Social science edited by

David. L.Sills which includes the following disciplines under Social sciences.

SOCIOLOGY

MANAGEMENT
COMMERCE

POLITICAL
SCIENCE

LAW

HISTORY

PSYCHOLOGY

PHILOSOPHY

SOCIAL

SCIENCES

STATISTICS

ECONOMICS

-

CIVICS

ANTHROPOLOGY

GEOGRAPHY




1.7 SOCIAL SCIENCE CORRELATION WITH OTHER SUBJECTS

There is no school subject which is not related with Social Science in some form or other. It has
already been pointed out that social science is the scientific study of man in the social context. In
this sense everything that happened till date has got some kind of denotations or connotations
with some branch of social sciences. Johnson definition of history as “History is everything that
ever happened” reveals this fact. In the same manner all other subjects also are related with
human life one way or other. This common linkage with the central theme, namely the various
aspects of human life warrants meaningful correlation among all the subjects of study. Social
science is no exception to this rule. In fact it could be seen that the social science provide the
natural setting for meaningfully learning the various school subjects such as languages, sciences,

mathematics, fine arts etc.

a.Social Science and History: History has a close relationship with social science is often taught
as part of social science at school. History plays an important role in the understanding of man in
society and thus in the structuring of social science course. History is concerned primarily either
with periods of time in the past or with themes running through centuries. Much of the materials
children study in social science involves the concept of the significance of time, which can be
used to bring an awareness of the need to see phenomena in terms of their place a chronological
scale. History provides a basis and perspective to the important topics in social science such as
education, population, war, trade union movements, towns and cities, customs and social moves
etc. History as a study of the origins of the present must be an essential feature of any sound

scheme of social science. History and social science are interdependent.

b.Social Science and Geography: Geography and social science are inseparably connected.
Social science includes the study of the living conditions of the people of various countries, their
mode of living, their occupations, their standard of living etc. All these are very much influenced
by the geographical conditions of those countries. England built a powerful navy and created a
great empire mostly because of its geographical location and conditions of country have a
tremendous effect of the social life of its people. Thus Geography and social science are

intimately connected.



c.Social Science and Economics : Social science is incomplete without Economic. Social
science seeks to develop a competent individual into good, independent and patriotic citizen.
This is not possible without some knowledge of economics, which constitutes an integrated part
of social science. Social science providing practical and functional knowledge is meant for the
school students up to the higher secondary classes. Social science draws from Economics some
of the knowledge of the basic need of the human being such as food, shelter and clothing.

Therefore social science and economics are intimately connected.

d.Social Science and Languages : Language is the medium of literature and literature reflect
the cultural heritage of a nation in particular and humanity in general, in various literary forms
such as poems, dramas, novels, stories, essays, travelogues, biography context is made explicit.
Conversely topics in social sciences can be meaningfully presented and comprehended only with
the help of appropriate language skills and by adopting literary forms of expression. Ancient
literary works all over the world are pregnant with history — the story of man’s glorious past.
Tagore explains it aptly when he says “Literature paints what history depicts. In short languages

and social sciences are supplementary and complements to each other.

e. Social Science and General Sciences:  All branches of sciences-physics chemistry,
biology, etc are making rapid strides both in theory and practice. Their application in the day to
day life of human society needs no explanation. The study of the facts, principles and process
involved in these sciences can be appreciated and the related attitudinal and value — oriented
changes can be brought about in the learners only if these are linked with the history of human
life and civilization. In short the study of general science will have to be planned in relation to
societal issues. At the same time the historical, cultural, economic and sociological aspects of
human life have to be related to the developments in the various sciences that have

revolutionised all aspects of human life.

f. Social Science and Mathematics: There is no aspect of life which does not require
mathematics. Mathematics has to be taught by correlating it with different aspects and activities
of human life to enable children to become useful members of the society. Mathematics is useful

in various socially relevant programmes like banking, accounting, budgeting, trade etc.



g. Biological and Social Sciences: Biological principles are of great use to the social scientists.
Social science uses biological principles to present an integrated picture of population dynamics.
Biological concepts woven into social science are of great help to the understanding of the
overpopulation problem. The growth of population is controlled by limiting factors of the

environment.

h. Physical Science and social Science: Physical science and social science are closely related
as dealing with food, clothing shelter, weather, transport and communication are used in science
as well as in social science. Advances in science and technology have revolutionized social life
all over the world. Fast means of transport and communication have brought man and man and
nation and nation closer to each other. Space and time have been conquered. Countries of the
world have been closely knit together due to effect of scientific inventions and discoveries about

human life.

i. Social Science and Fine Arts: Fine arts sublimate innate desires and tendencies of children
and channelize these towards socially useful activities thereby making them good citizens. The
study of social sciences also aims at the same goals. Study of social science and that of fine arts
could be made meaningful and goal oriented only if the relation between the two subjects is

made evident by adopting appropriate instructional strategies.

1.8 AIMS AND OBJECTIVES OF TEACHING SOCIAL SCIENCE

Below are the major aims of teaching social science in the schools

1. To acquaint the child with his past and present geographical and social environment.

2. To enable children to appreciate India’s rich cultural heritage as also to recognize and get
rid of what is undesirable and antiquated especially in the context of social change.

3. To build social competence. Man is a social being and as such all education meant for his
all round development is social education.

4. To build intelligent democratic citizenship.

5. To help the child acquire the right attitudes knowledge understanding and competence
which he will need in the interaction with social and physical environment.

6. To help the child gain insight into spiritual economic and political values as forces in

human behaviour and human relationships.



7. To provide a pattern and experience of study that will serve as a foundation for
specialization later.

8. To develop desirable qualities for an all round development of a rich personality.

9. To foster attitude towards knowledge, life and learning relevant to the present.

10. To promote understanding of all history and all human experience as a process of change
and development.

11. To give a sense of belonging. It is one of the important aims of social science studies to
give the pupils a sense of belonging to a place to a community to a nation and to the
world.

12. To enable the pupils to use their leisure properly. It is one of the important aims of social
science to afford opportunity to young people to develop interests that will result in a
creative use of their leisure.

13. To help resolve our contemporary social and individual problems one of the most
significant aims of social science is to help develop mature judgments on immediate
social issues trends and prospects in the fields of regional politics commerce, industry,
and national and international affairs. These will help in resolving our contemporary
social and individual problems.

14. To foster national feelings. A special aim of teaching social science is to create a desire in
the pupils to perpetuate those principles of justice and humanity that control the life of a
nation.

15. To promote international understanding.

Aims of Teaching Social science at Primary Stage: The general aims of teaching social

science at Primary level are:

1. To help the child to explore and understand his social and cultural environment.

2. To develop in the child a sense of belonging to the society through a gradual widening of
his mental horizon from his home and school to the wider world.

3. To acquaint the child with the world of work and to develop in him respect for human
labour.

4. To encourage the child to understand that we are striving to build a better life for all.



To impress on the child’s mind that the formation of our rich and composite culture is the
valuable contribution of people of different faiths, regions and linguistic groups.

To develop among children respect for all religions and their places and ways of worship.
To encourage the child to understand that we are all equal irrespective of sex, creed,
language, etc., and that there are no superior or inferior people and that we all should
cooperate and organize ourselves to solve our problems.

To impress on the child that India with its cultural heritage is one of the important
countries of the world that is active in promoting peace, understanding and cooperation

among the nations of the world.

Aims of Teaching Social Science in the Middle and Secondary Classes: The main Objectives

of teaching History may follow:

To promote an understanding of the processes of change and development through which
human societies have evolved to their present stage of development.

To promote an understanding of the common roots of human civilization and an
appreciation of basic unity of mankind.

To develop an appreciation of the contributions made by various cultures to the total
heritage of mankind.

To foster the understanding that the mutual interaction of various cultures has been an
important factor in the progress of mankind.

To facilitate the study of the History of specific countries in relation to and a parts of the

general History of mankind.

The objectives of teaching Geography are:

l.

To help students identify the varieties in the distribution of physical and economic
phenomena over the surface of the earth, that are associated and which give a distinctive
character to particular parts of the earth’s surface.

To help students analyse the ways of life of the people all over the world, their problems
in the light of their varying environments and their stages of economic and technological

development.

3. To develop an appreciation of interdependence of various geographical regions.



4. To help students make generalizations with the help of geographical concepts the
knowledge of which is of great value in understanding, evaluating and reaching decisions

about world problems.
The objectives of teaching Civics are:

1. To promote active and intelligent citizens who have the necessary civic competence to
participate in the community affairs effectively.

2. To develop an intelligent understanding of the structure and working of the civic and
political institutions of India.

3. To help the students appreciate the role of the United Nations and India’s contributions

towards maintenance of world peace.

Instructional objectives of teaching Social Science in Primary Classes: A worthwhile Social
science programme is designed to enable the students to gain certain basic understanding,
acquire necessary skills and abilities and develop attitudes that are needed for effective
citizenship in a democratic society. The following may be outlined as the instructional objectives

of social studies at the primary stage:
Understanding

1. The basic needs — food, clothes and shelter of man all over the world are the same and
man always seeks the help of others in meeting these needs.

2. Man’s life on earth is intimately connected with his physical environment. His activities
are to a large extent conditioned by it, though he has always been striving with varying
success, to turn it to his advantage also.

3. Man’s life is made possible by the use of physical resources like soil, water, forests, and
minerals. Man needs these resources badly and it is his duty therefore to conserve them
and to put them to the best possible use.

4. Man lives in a society where he has to depend on others for his needs. Thus members of
states of a country and different countries of the world are dependent on one another. Life
1s impossible without cooperation.

5. Mutual cooperation, goodwill, trust and a sense of responsibility are essential prerequisite

for smooth and peaceful life in the society.



6.

In the Democratic Republic of India, all citizens have equal rights and duties. We should
understand these fully and discharge them conscientiously.

There is a great diversity among the people in the different parts of the country with
respect to languages, food habits, dresses and religious beliefs. In spite of all these
difference we all are Indians and make one nation.

India has a culture of her own, and we as Indians cherish certain values in order to

preserve and modify our culture and values.

9. Several great men from all over the world have contributed to the development of Indian
culture. We should know also about these great men.

10. There is a great diversity in different countries but all countries are a part of one world.
Each country has some important contribution to the world. We should show the same
respect to the people of each country and should honour the difference in their religious
beliefs and faith.

Information
1. Important facts about the lives and contributions of great men such as Socrates, Lincoln,

NS » ok

Lenin, Tolstoy, Mahatma Gandhi and discoverers and Scientists as Columbus, Galileo,
Newton and Einstein etc.

Important facts about the people of India — National symbols and festivals.

Important fact about Indian heritage-monuments, music, dances, religions, scripts,
languages, handicrafts, festivals, stories of famous rulers, reformers, writers, scientists
and saints.

India — Physical divisions, resources, transport and communications.

The globe and map of the world.

Ways of living in the different parts of the world.

How we govern ourselves — fundamental rights, directive principles and — duties of a
citizen.

Important facts about the United Nations, work of UNICEF, WHO, UNESCO, India in
the U.N.

Important facts about transport and communications.

Attitudes
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10.
11.
12.
13.
14.

Skills

Respect for people of different religions, communities, languages and occupations.
Respect for and pride in the national goals and values.

Faith in country’s unity.

Respect for national symbols.

Accepting small responsibilities for the sake of the country.

Keen desire to preserve country’s independence.

Willingness to share responsibility to preserve personal or government property and the
nature of the country.

Respect for law and government.

Respect for teachers and elders.

Sympathy for the poor and the helpless.

Faith in international understanding and cooperation.

Appreciations of natural beauty.

Awareness towards change.

Self reliance.

1. While taking part in meetings and working in groups children should be made to:

1.
il.
iii.

1v.

V.

Vii.

Express themselves clearly and logically through speech or writing.

Listen to others with due respect and attention.

Use respectful language during conversation and to speak on one’s turn.

Discharge assigned responsibilities, to cooperate with others and to be able to lead
others.

Take active part in meetings, debates, dramas and other activities to work
systematically.

Arrange exhibitions.

Collect information from different sources to present it, to use it and write brief

report.

2. While visiting important places in the neighborhood children should be able to:

1.

1.

Plan tours and excursions.

Be courteous and respectful towards others.



iil.

1v.

Cooperate and share things with other.

Understand the traffic signs and follows the traffic rules.

3. While using maps, charts graphs and globes children should be able to:

1.

il.

iil.

Identify, read and compare different types of maps such as simple maps of village
district and state, relief maps, historical maps, railway maps, etc.
Measure the distance between two places on the map.

Locate different places on the map.

v. Read directions on the map.

V. Know and understand the meaning of colours and symbols used in maps.
Vi. Understand the difference between a globe and a map.

Vil. Read easy and simple charts and graphs.

viii.  Prepare simple charts and models.

1X.

Arranging the album, pictures, flowers, leaves and newspaper clippings.

Instructional objectives of Teaching Social Science in Middle and secondary classes

A. Understanding

1. The cultures of different societies of the past and of today are integrated wholes and can
be understood fully only through a study of inter- related part of the culture.

2. For most, societies develop through internal processes influenced by ideas from other
societies.

3. In India and throughout the world development tends to be towards greater democracy
and recognition of human rights.

4. Scientific and technological developments in the world today are helping to bring all
people into closer communications with one another.

5. As the world becomes more and more a system of inter relationship among independent

nations, nationalism and sovereignty must be interpreted in terms of loyalty to world

1deas and institutions.



Information

Important facts about Ancient India, Medieval India, Modern India, the history of
Mankind and contemporary world and India.

Important facts about our civic life, our constitution and Independent India.

Important facts about the atmosphere, Lithosphere, landforms of different regions such as

Australia, Asia, South America, Europe, the Soviet Union.

4. India and general geographical features such as landforms, climate, natural resources,
major occupations, agriculture, minerals, and power Industries.

5. Transport and communication, International Trade, Population of the world and India.

Skills and Abilities

1. Knowledge of where to find needed information and ability to use the simple tools of the
social sciences such as maps, globe, charts, graphs, statistical data and government
reports.

2. Skill in critical thinking, unrecognizing bias in evaluating sources of information, in
weighting evidence, in recognizing and resisting propaganda and in arriving at
independent judgment.

3. Ability to participate constructively as a member or leader in group discussion. Ability to
help in guiding group activity towards a desired accomplishment.

4. Skill in using various sources to keep informed on new developments in India and the
world ability to relate new developments to local, state and national problems.

5. Ability to release lessons from history to the problems of the day.

Attitude

1. Respect for the accomplishments of man throughout history in solving problems and in
gradually taking civilization to greater heights.

2. Recognition of the need for change as a normal process through which human existence
is improved.

3. Respect for the individual personality, for individual right to freedom and liberty,

equality of opportunity, freedom of belief and religious expression and for all other rights

and liberties normally associated with the democratic ideal.



4. Respect for democratic processes of decision making and acceptance of responsibility,
compromise of personal desires with the common will and appreciation of follower and

leader rises.

1.9 SYLLABUS OF SOCIAL SCIENCE AT SECONDARY AND SENIOR
SECONDARY LEVELS

One of the important functions of education is preparation for life. The process of education
should enable each child to live as a self sufficient individual useful for himself and for the
society. A curriculum designed for this purpose would create in him desirable patterns of
interest’s, attitudes and values. This will be possible because some of the vital core components
such as scientific temper positive attitude towards and appreciation of one’s cultural heritage,
national unity, secularism, religious tolerance, etc., are fairly interwoven in the curriculum and
text books of course. The teachers also should be equipped enough to transmit it to pupil. The
National curriculum for Elementary and secondary Education — 2000 have included core element

the curriculum of Social Science at all levels.

The basis content of Social Science has been drawn from different subjects such as history,
geography, civics, economics, etc. and it comprises of material concerning and his environment.
The rationale behind such at step is that it would be better if such course content is taught as a
compulsory subject up to the secondary stage for preparing the students to make better
adjustment with the society. Moreover secondary school might be the final stage education for
the majority of children at national level. The following are some of the reasons to include social

science core subject up to secondary level of education:

Social Science is not related to the past only. It not only gives the children insight into the socio
— economic condition that existed in the past but also makes them aware the present social,
economic and political conditions as well as its problems and challenges. This in turn would
enable them to make significant contributions towards the solution of these problems. As social
science is the scientific study of man in society it should study man in the context of not only the
past, but also the present. Another purpose of teaching social science in modern times is to
prepare the next generation for democratic living and to develop international understanding.

This goal can be realized by handling the subject in way helpful for promoting greater interaction



among different nations through the study their problems, challenges and achievements brought
about by science and technology. Democracy is the order of the day. More and more nations are
adopting democratic ways of living and form of government. It is therefore essential that
children in school be groomed in democratic ways of life and helped to develop democratic
attitude and outlook. Social science develops character traits like co-operation goodwill tolerance
broadmindedness, self discipline consciousness about one’s rights and duties, secular points of
view equality etc., among children which would help them in becoming good democratic

citizens.

Check Your Progress
Notes: a. Write your answers in the space given below
b. Compare your answer with those given at the end of the init

4. Identify the skill based objective of teaching social science

a) Acquire knowledge of continents

b) Understand the patterns of Governments

c) Develop an ability to draw a map

d) Develop faith in democracy

1.10 NATIONAL UNDERSTANDING THROUGH TEACHING SOCIAL
SCIENCE

National understanding is the job to inculcate knowledge of our country, pride in it and respect
for the best in our national environment, aspirations and traditions and a wish to improve our

country.



National understandings mean bringing about economic, social and cultural difference prevailing
among people within a tolerable range. It implies doing away with inter-state prejudices based on
linguistic and cultural differences. It aims at fostering, increasing respect and affection for those
belonging to other cultural and ethnic groups. It consists in saving people from sectional
prejudices and prepossessions. It creates and strengthens in them attributes of patriotism and
national pride. With the result, basic loyalties are liberalized and existing antagonisms are
minimized. In a nutshell we can say that national integration implies a realization of the fact that
there can be unity in diversity. The feeling of overall oneness of the nation results in fostering

national integration.

1.11 DEVELOPING INTERNATIONAL UNDERSTANDING THROUGH
TEACHING SOCIAL SCIENCE

We are living today in a shrinking world. The speed of modern communication and

transportation and the range of destructiveness of modern weapons have erased the margin of
distance and time. A conflict in any part of the world has a bearing on the life of man in the
street. It is common knowledge that the world is divided into armed camps. A race of armament
is going on. Recent statistics have shown that the annual expenditure on arms excess 250 billion
dollars representing 6 percent of the GNP of the whole world. The expenditure on arms is twice
as great in the countries of the third world as in the most advanced countries. This naturally

hampers their development. Besides, a feeling of cold war is created in all countries.

And yet today as never before peace is the universal demand right from birth to the adulthood
everywhere. The world of sorrow, cold war and competition, needs to be converted into a world
of smiles, co —existence and cooperation. This will be possible through international
understanding. We must make efforts to cut at the root of misunderstanding because these have
led to dissensions which have further led to war causing destruction of the things. We prize

mostly peace, prosperity, culture, civilization and so on.

There are two incontrovertible facts in the present day world, the inevitability of international
contact and the increasing power of destruction available to the world nations. Equally there are
two hopeful prospects, the possibility of greater common understanding through the

multiplication of contact and the immense possibility for constructive work thorough mutual



cooperation of the people of all nations. The challenge of the latter two  prospects is an
educational one. Thus education can accomplish a lot in building up right international outlook
and healthy attitudes among the future citizens of the world. Since wars begin in the minds of
men, that the defenses of peace must be constructed. Only right education can do the job. It can
create attitudes that may lead to better international understanding and cooperation. It can foster
world loyalties, a sense of moral values and faith in the human spirit. One of the main purposes
of education should be to help the pupils to understand the momentous changes going on in the
world around them and appreciate the need for cooperation with people of other nationalities,
races and creeds. Education on international lines can make the citizens of tomorrow, the torch

bearers of peace and enlightenment.
Our constitution in its Article 51 clearly states that we shall endeavor to

Promote international peace and security.

b. Maintain just and honourable relations between nations.

c. Foster respect for international law and treaty, obligations in the dealings of organized
peoples with one another.

d. Encourage settlement of international disputes by arbitration.

It is obvious that as a nation, we are committed to maintain honourable relations between
nations. In fact the future of mankind as a whole depends on peaceful coexistence. These ideas
have to be instilled in the minds of the young at the impressionable period of their life. It is
necessary that education should include in its programme knowledge, attitudes and skills which

enable the children to understand some of the global relationships in the modern world.
Implications of International Understanding
For the promotion of international understanding it is essential to

1. Know and understand how people in other lands live.
Recognize the common humanity which underlies all differences in culture.
Work for a fair and just world order with security freedom and fair play for all people

Maintain an interest in world affairs.

A

Recognize and help to solve world problems according to practices of democracy.



6. Appreciate the contribution of all people to world citizenship and that there is a human
culture.

7. Understand the economic and cultural factors which make the world an interdependent
community of the nation.

8. Respect the dignity and worth of human beings by giving them equality of rights and
opportunities.

9. Take the world as one unit.

10. Believe in common values and goals for the world community.

11. Understand that victories of peace are greater than victories of war.
This is what we have to strive for through education

The Role of Social Science: Curriculum in general and that of social science in particular can
help a lot in establishing a new social order in which every man is a citizen of the world. Social
Science is a field of study that easily lends itself to fostering international understanding but can
also run it altogether. It depends on how the facts of social science particularly of history are
presented and interpreted. Facts and events need to be presented in the larger perspective of
mankind in preferences to regional framework. While referring to the historical events and facts,
it may be proved that wars and other international conflicts are not unavoidable as some people
maintain, but are precisely the conditions created by group of men. Causes of war in particular
should be explained with some critical insight. Economic factors, religious and political
fanaticism, fear and distrust should be spot lighted as some of the major causes that bring about

international conflicts and wars.

History should be so presented as to link progress with peace. It should not be presented as
mercerize of intrigues, aggressions and devastations pillages and conquests organized by kings
and rulers, despots and dictator the deeds and misdeeds of our emperors and statement the dates
of their birth and deaths their triumphs and defeats. The cultural history, the social history and
the history of sciences must get adequate attention along with the political history, so that the
foundations could be laid for the understanding of the complex economic problems. The unique
features of social history and the diverse cultural patterns of the different countries of the world
need to be understood. Why not teach history as a struggle of man to reach beyond himself to

approximate to the ideal of freedom and a human awakening. Why should it not loop upon



nations great and small as participants in a common enterprise some forward in their
undertakings other restricted in their efforts unequal in their contributions but equal in their

desire and will for peace and progress.

The evolutionary aspect of the history of man needs careful presentation. The major inventions
and discoveries of man through the ages in various parts of the world should be given due weight
age. Discoveries and inventions should be viewed as the cumulative contributions to the progress
of mankind. The rise and fall of many civilizations and their distinct contributions to the culture
of man should be highlighted. The pupils should be made familiar with the main course of

human history in varied aspects of unity and diversity, change and development.

While teaching history the fact which needs to be brought home to the pupils is that, races and
nations had never lived in complete isolation but were influenced by each other. Their influence
gave increased enormously in the present century. The interdependence of nations needs to be
stressed particularly with reference to post war developments and the role of UNO in the
progress and development of many countries of the world. The UNESCO and its contributions to

the progress of mankind need to be impressed upon the students.

A simplified bird’s eye — view of world History given to the students can also help in
international understanding, Knowledge of different nations, governments, economy,
technology, literature and art would develop in children an idea that each country is like flower
in the garden of God and has beauty and fragrance of its own. Thus the pupils of this diversity

there is underlying unity — unity of common human feelings and sentiments.

The teaching of history should be with an objective to offer opportunities for studying and
analysing the prejudices of colour, race, religion, culture and language. This will help in the

eradication of prejudices. Knowledge promotes understanding

Minority groups, other races and other nationalities should be presented justly and fairly. It is the
duty of the teacher to lay bare before the pupils the truth. Bias and prejudice should have no

place in teaching.

The teaching of political conflicts is an important issue in furthering the cause international

understanding. The glorification of the past rulers of our own country and presentation of the



rulers of other countries as villains indicates a false sense of nationalism The projection of
nationalism to the remotest past is responsible for giving wrong colouring to events. Migration of
people from one part to another whether peaceful or otherwise should be recognised as part of
history. We should accept to the mores of their times. Careful presentation of history can go a

long way in developing a healthy international outlook in the pupils.

In order to make the child internationality alert, he should be given the sense of space and
location as affecting human action. He must have vivid concepts of the globe, where he can see
its parts in terms of whole and where he can see his own country in inter relationships. This will
enable him to have the realization that international contact, conflict and cooperation in the
modern world is inevitable. He will realize the importance of contact, the ways to enhance

cooperation and ways to avoid conflict.

The ideal human freedom dignity equality and brotherhood should be emphasized. Education in
social science helps us grow mature and free to flower in love and goodness. To increase wisdom
and virtue we should work for general renewal of humanity. If enough men and women arise in
each community who are free from racial and religious fanaticism, who will oppose strenuously
every kind of mental and moral tyranny, who will develop in place of an angular national spirit, a

sound world view the concept of one earth and one family will become popular.

The histories of the different countries need to be rewritten to give them an international slant
because most of the time historical facts have been given with certain bias and prejudice. In the
interpretation of historical data, facts and figures details and descriptions have been distorted.
Significant accounts have been omitted. Facts quoted out of context have changed the nature and
colour of historical events. For instance Asian History Presented from the European point of
view has neither been history nor Asian. There are glaring omissions and destroyed accounts it is

absolutely necessary that historical facts are presented in clear and objective perspective.

History books should be written with a view to eliminate national animosities and prejudices. In
the words of Lord Russell, The history book should carefully abstain from glorification of any
one member at the expense of any other. They should make past wars between nations appear as

foolish.



Ways of Promoting International Understanding

1. Celebrating the days of International significance: The commemoration of the heroes of
peace on special days, the celebration of birth day of great men and women of all lands
and nation’s celebration of international days such as U.N. Day, Children’s Day,
Armistice Day, Celebration of International weeks, etc can go along ways in developing
international understanding. Similarly observance of special days like Russia Day,
Armistice Day etc when talks exhibits films etc., pertaining to the particular country may
be shown can also prove useful.

In this connection help may be taken from the various embassies.

2. Graphic and dramatic representations of the horrors of modern warfare. These will show
up war for what it really is —a silly, futile, sadistic and essentially inhuman business.
These will help in making the pupil alive to the dangers of war and advantages of peace.

3. Mock sessions of world bodies such as U.N.O and dramatization of historical events can
create internationals awareness.

4. Organizing Model session of the U.N. Disarmament Commission. Discussion topics as
Total Ban on armaments nuclear and conventional Nuclear Test Ban, Non proliferation of
nuclear weapons etc., can prove immensely useful.

5. Organization of debates: Debates on topic pertaining to international problems, the role
of U.N.O and its organs can be of much use. For example when pupil debate on the
proposition as the solution of the problem of disarmament cannot be found within the
problem itself, but outside it as the problem is not one of disarmaments as such but rather
the problem of the organization of the world community they will realize the necessity of
creating a world community.

6. Arranging children’s interviews with the foreigners present in our own country. These
will provide the children with opportunities of asking all sorts of questions about their
country. Thus their mental horizon will be widened.

7. Use of news items broadcasts or telecasts. A news item broadcast or telecast about
another country can be converted into pleasant experience for children in learning about
that country.

8. Meeting of children from other countries can provide pleasant experience for our children

in learning about that country.



10.

11.

12.

13.

14.

15.

16.

17.

Biographies of great men and women who fought to establish peace in the world can be a
great incentive to the children.

Use of books, pictures, films and filmstrips about other countries can be a great incentive
to the children.

Exchange of photographs, pictures and small gifts may be encouraged among children of
all nations.

Pen friendship with children of other countries can establish international contact and
harmony among children.

Sending greetings on occasions of national importance. Children of the school of one
country may be led to send greetings to those of the other.

International camps: When students and teachers from different nationalities gather
together for common living and common work in international camps, way is prepared
for international understanding. Work projects undertaken help in working for the welfare
of the downtrodden and thus self or national consciousness shades into larger issue of
humanity.

International study camps: These camps equally help in breaking cultural barriers. They
help in creating respects for the cultures and people of different nations. These short term
seminars provide an excellent opportunity of studying together various aspects of
education for the world society. Excellent opportunities of experience in international
living and learning are provided.

Study tours: study tours of short duration also enlarge human understanding and
sympathy. They provide first hand observation, personal contacts and group discussions
and thus life transforming experiences are provided. With change of place we not only
change our ideas but also opinions and feelings.

Exhibitions of paintings and other works of art: These exhibitions of one country shown
in another country can enable us to understand those countries about which we know
little or nothing. In the words of S. Radhakrishnan “Art Exhibitions where we have the
world with each other’s eyes. Art speaks a universal language and the different artistic
traditions foster friendship by enabling us to see the world with each other’s eyes”. Art
speaks a universal language and the different artistic traditions are to be regarded as

dialects of this universal language. Diplomatic encounters develop differences. Art



exhibitions strengthen unity. International exhibitions encourage a world outlook in the
best possible manner.

18. International book fairs: This is yet another way of creating International awareness and
International understanding.

19. Maintaining of scrap books: Children should be encouraged to maintain scrap books of
different countries which will enable them to understand the world better.

20. Building of museum: Children may be encouraged to collect curios from the different
countries. These may be kept in the school museum with the required information about
the curio.

21. Organization of projects may be organized on model U.N. Security Council sessions,
debating the various international problems. These will develop an understanding of the

problems in proper perspective.

Role of the Social Science Teacher: The social science teacher is one of the most important
agents for creating and promoting one world understanding. It is he who can reach peace and
foster in the rising generation an international outlook. It is he who can become a force for good

in the world community.

In order to produce world minded citizens the teacher must be world minded himself. He must
extend his background of information if he wants to develop global perspective among his
children. He can help to promote better understanding of the world. To enable the children to
grow up free from prejudice the social science teacher has to break down prejudices within
himself. He should teach the pupil how to think objectively. So far teachers have taught children
the history of Americans, Russians, French, English etc. They have not taught the history of
humans. To promote the international understanding it is essential that the teacher emphasizes
that man remains man first and then he can be called a Russian, American, Englishman and

Indian and so on.

Children must be given training in critical thinking. Wars begin in the mind of men. It is
therefore important that defense of peace are constructed in the minds of men. The mind should
be educated for reasoning and critical thinking. The teacher should help the children to develop
social skills which are necessary for creating international understanding. Ability to evaluate and

to use constructively the difference of opinion of another person without disturbances of friendly



personal relationship along with the ability to arrive at a consensus on a controversial matter
such skills need to be developed among the pupils. These social skills can go a long way in
dealing with misunderstandings which arise between different cultures. Giving them correct
knowledge and emphasis on correct facts will enable the children to understand the plans and

policies of other countries. Thus the way will be prepared for international understanding.

The teacher has herculean task before him. Most of his work can be done in percept example
criticism and discussion. He should inculcate among the children the right values of life like
cooperation, friendliness, love of justice, love of truth and appreciating the contributions of
others. He should enable the pupils to recognise the existence of propaganda around him, point
out the fallacies in specific terms, refuse to support false propaganda and build a citizenship

which will not tolerate the distortion of the truth for national and personal ends.

Teachers of social studies are in a happy position to influence thousands of young minds. If they

succeed in making every child world minded, peace will take care of itself.

Check Your Progress
Notes: a. Write your answers in the space given below

b. Compare your answer with those given at the end of the init

5. Write any two activities to promote international understanding among your students

1.12 VALUES OF TEACHING SOCIAL SCIENCE

Social Science is valuable as a study in more ways than one. Some of the values are general, they

are essential outcomes of purposeful activities.

1. Disciplinary Values: Social science provides a great mental training. Memory and

imagination are as much trained by social science as by literature and geography. The mental



training the child receives from a study of social science is comparison and contrast, in
examining the data and arriving at conclusion, in weighting evidence and in connecting the
cause and effect and of shifting truth from conflicting accounts is a boon in itself.
Information Values: Social Science is a wonderful treasure- house of information and can
offer guidance for the art, language and literature, social and political life, philosophy
speculation and economic development. Adding to information, it banishes prejudices and
conservatism.

Educational Values: Social Science helps to set scientific discoveries and the invention of
mathematical techniques in a historical perspective. The stories of transport and
communication, of tools and machines of food and medicine of geographical discoveries
make it possible for the child to have a more secure understanding of science and
mathematics as well as wider sense of the meaning of history.

Ethical Values: Social Science teaches morality. It is a kind of knowledge which is useful to
man in daily life, it teach us by example of time past such wisdom as may guide our desires
and actions. It teaches the moral laws of right and wrong.

Cultural Values: Social Science can very well serve as an effective instrument of civilizing
the human mind. It prepares us to understand and tolerate a variety of usage by showing us
that societies have been often been transformed. It enables us to understand that the
transformations in human history were brought about by change of habits and innovations.
Political Values: Social science is extremely necessary for completing the political and social
rights and responsibilities. Social science is a great teacher which demands no fees for its
lessons.

Nationalistic Values: As an instrument of inculcating into the child’s mind a love for his
country, its use is unchallengeable in imbibing the young minds with a sense of patriotism.
Social science teaching renders an effective service.

Internationalist Value: Social science if rightly taught, it can show the dependence and
interdependence of nations which is the root of internationalism. It can engender the idea of
world citizenship.

Vocational Values: There are several openings for persons who are well qualified in the

subject. They can go for the jobs of teachers in schools, colleges and universities, librarians,

Check Your Progress

Notes: a. Write your answers in the space given below



archivists, curators of museums, social service workers, politicians, journalists, foreign and

military correspondents etc.

1.13 LET US SUM UP

The present unit attempts to provide a wide knowledge of definitions, meaning, scope and the
correlation of social science with other subject. Its importance in the school syllabus, the aims
and objectives of teaching social science at primary, secondary and senior secondary classes. The
unit also gives a clear picture of developing national and international understanding and the role

of social science teachers in the significant task.

1.14. UNIT-END ACTIVITIES

1. Find examples for the relationship of social science with other subjects
2. Suggest activities for promoting national integration for secondary school children

3. List out the values of teaching social science at school.

1.1.5. ANSWER TO CHECK YOUR PROGRESS

1. b),d)

2. ¢©)

3. Write your own answer

4. C)

5. Write your own experience

6. Intellectual , social, ethical, educational , informative, national, Political and vocational.

1.16 SUGGESTED READINGS
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2.1 INTRODUCTION

Teaching skill is a set of related overt behaviours of the teacher (verbal and non-verbal) which
are observable, definable, measurable, demonstratable and refinable through practice. The
teacher uses teaching skills in pre-instructional, instructional and post instructional stages for
achieving predetermined specific objectives. Some of the skills are extensively used by all
teachers in routine teaching. These skills are known as core teaching skills. Now each of the
teaching skills is discussed below pointing out the salient features and steps to be taken care of.
The unit also discusses the various training programmes necessary for professional development

of teachers.

2.2 OBJECTIVES

After learning this unit, you will be able to

e Acquire knowledge of various teaching skills which enhance professional development
e Understand the concept of microteaching

e Aware of various skills for effective teaching

e Enable to use the skills effectively

e Aware of the qualities and social responsibilities of a social science teacher

e Understand the problems faced by a social science teacher

2.3 MICRO TEACHING-ORIGIN AND DEVELOPMENT

Micro teaching techniques was first adopted in Stanford University, USA in 1961 by Dwight W.
Allen and his co-workers and is now followed in many countries with modified and improved
versions. It is a training procedure for teacher preparation aimed at simplifying the complexities
of the regular teaching process. Micro teaching is a scaled down sample of teaching in which a
teacher teaches a small unit to a small group of 5 to 10 pupils for a small period of 5 to 10
minutes. Such a situation offers a helpful setting for a teacher to acquire new teaching skills and
to refine old ones. Micro teaching is a new design for teacher training which provides trainees

with feedback about their performance immediately after completion of a micro lesson.



2.4 DEFINITION OF MICRO TEACHING

After the advent of micro teaching in 1961 it has been found out that there are a number of
specific teaching skills that can be included by micro teaching techniques. Micro teaching is
defined as a scaled down teaching encounter in class size and class time (Allen). It is also
defined as a teacher training procedure which reduces the teaching situation to simpler and more
controlled encounter achieved by limiting the practice teaching to a specific skill and reducing

teaching time and class size.

Micro teaching is essentially a training technique. It is called Micro due to many reasons. First of
all the teacher trainee is given practice to a small group (5-10 students) for a short duration (5-10
minutes). Moreover it involves only a very small piece of content and concentrates at a time on
single sub skill of the major skill which is magnified. Thus micro teaching attempts to reduce the

complex teaching into manageable proportion.
Objectives of Micro teaching

1. To enable the teacher trainees to learn and assimilate new teaching skills under
controlled conditions.
2. To enable the teacher trainees to gain confidence in teaching and to master a number of

skills by dealing with a small group of pupils.

Characteristic of Micro teaching

—_—

It is a scaled down teaching
It is less complex than regular teaching

It involves lesser number of students usually 5 to 10

Sl A

Its duration is short about 5 to 10 minutes

Distinction between Micro teaching and Macro teaching

SL.No Micro teaching Macro teaching

1 The teaching unit will be small The teaching unit will be large

2 The learning group will be small say | The learning group will be big say of 40 to 50

of 5 to 10 pupils pupils




3 The duration of instruction will be | The duration of instruction will be big say of 40 to

small say of 5 to 10 minutes 45 minutes

4 Teaching 1is carried out wunder | Teaching is carried out in the normal situation

controlled conditions

5 Immediate feedback is gained Immediate feedback is not gained

6 | Teacher concentrates on one teaching | Teacher adopts several skills at a time

skill at a time

7 Teaching is simple Teaching is complex

8 Role of the supervisor is specific and | Role of the supervisor is not specific and defined
well defined

Steps in Micro teaching

1. Defining the skills to be developed in terms of specific teaching behaviour.

2. Demonstration of the skills by the teacher educator by taking lessons.

3. Based on the model, preparation of a micro lesson plan by the teacher trainee, for a
suitable content item which calls for application for the skill anticipated.

4. Providing of immediate feedback to the teacher trainee by the observers with a view to
help him improve the skills.

5. Arranging re-planning, re-teaching and re-feedback sessions.

6. Repetition of plan, teach, feedback, re-plan, re-teach and re —feed back cycle till the skill

is mastered.

2.5 MICRO TEACHING CYCLE

The exact teach, re-teach cycle of micro teaching can be presented diagrammatically as given
below

Re- Feedback

Re —Teach
¢-leac Feedback




N

Re-Plan



2.6 IMPORTANT TEACHING SKILLS IN SOCIAL SCIENCE

B.K. Passi has given the following list of teaching skills

—_—

Writing instructional objectives
Introducing a lesson

Fluency in questioning

Probing questioning
Explaining

[ustrating with examples
Stimulus variation

Reinforcement

A A T o

Silence and non verbal cues

—_
=)

. Increasing pupils participation

—_
[

. Recognizing attending behaviour

. Using Black board

—_—
W N

. Achieving closure

Some of the skills are extensively used by all teachers in routine teaching. These skills
are known as Core Teaching Skills. Many experts in this field have listed the following skills as

core skills

Skill of
Introducing a

lesson
Skill of

Reinforcement

Skill of Stimulus

/ Variation

I Skill of Explaining

Skill of Probing

Questions Core teaching

Skills

Skill of lllustrating

Skill of Fluency in with examples

Questioning

Skill of Using
Black Board




2.7 CORE TEACHING SKILLS

Now each of these teaching skills is discussed below, pointing out the salient features and steps

to be taken care of.
1. Skill of Fluency in Questioning:

Questioning is an important teaching skill that a teacher must learn. One of the aspects of this
skill is the fluency in questioning. By fluency in questioning we mean the rate of meaningful
questions put per unit of time. Now you may be curious to know that do we mean by meaningful
which fit in with the issues to be considered under (i) structure (ii) process, and (ii) product.

Now we should try to understand what we mean by structure

(i) Structure: It includes grammatical part and the content part of the question which when
taken together convey the intent of the question maker. Various criteria for a well structured
question are (a) grammatical correctness, (b) conciseness, (c) relevancy and (d)specific. Each

criterion is discussed below

(a) Grammatical correctness: It is desirable for the teacher to use grammatically correct
language. If the language used by the teacher is wrong it will create confusion in the minds of the
pupils. They will spend much time in understating the questions for each such question, the
teacher and the pupils will take more time and thus the fluency will decrease. Therefore it is

necessary that the teacher should be careful while framing questions.
Example for grammatically wrong questions are given below

(1) When did Olympic games started

(2) Where is Laxmibhai born?

(3) Who teach you English?

(4) Do Mohan go to Delhi?



The above questions can be asked correctly as follows
(1) When did Olympic games start?

(2) Where was Laxmibai Born?

(3) Who teaches you English?

(4) Does Mohan go to Delhi?

(i) Conciseness: It refers to the length of the questions. A question is said to be concise when it

does not have redundant or extra words. A question should be direct and straight forward.
The examples for such questions are given below

(1) When did India get freedom?

(2) Who is the President of India?

(3) Which is the most beautiful building in India?

The teacher should not frame the questions in the fashion as shown below

(1) Does anyone know when did India get freedom?

(2) Who can tell me the name of the President of India

(3) Can you tell me which is the most beautiful building in India?

You will find that in the second set of questions the teacher uses many extra words like Does
anyone know? Who will tell me? Can you tell me? etc. The teacher diverts the attention of pupils
and wastes much of his time in speaking these extra words. These words do not convey much
meaning. Time could have been saved by framing direct questions which are short and to the

point. This would increase the fluency. Therefore the teacher should ask direct questions.

(iii) Relevancy: An irrelevant question is that which is not related to the topic on hand. A

question is also irrelevant when it contains terms which are not explained earlier.

Study the following example



Example I
(Teacher is teaching a lesson on The celebration of Independence Day)
Teacher: When do you celebrate Independence Day in your school?
Pupil: We celebrate Independence Day on 15" of August

Teacher: Who elects the President? (Irrelevant question as it does not relate to the

Independence Day celebration)

The last question in the above example is irrelevant. The teacher wastes his time unnecessarily
by framing questions which are not to the point. Therefore as a teacher you should ask the
relevant questions so that the pupils may answer your questions correctly and quickly and you

can put more questions.

(iv)Specificity: Another criterion for well structured questions is that it should be specific. A

specific question calls for a single answer. It increases the fluency in questioning.
Examples for this type of questions are given below

(1)Which is the highest mountain in the world?

(2)Who discovered America?

Here, you might have observed that the answers to the above questions are specific and they
require only one correct response. They are easy to answer. Therefore these questions would
increase the fluency. On the other hand if the teacher frames questions which are general in
nature, they will take longer time to respond. Since there can be either many correct responses

for long responses for each of such questions the fluency in questioning will decrease.
Examples for the general questions are given below.

(1)What do you know about the reign of King Ashoka?

(2)Tell me something about the climate of the Tundra Region.

(3) What were the causes of the First World War?



In the above example it is not clear what specifically the teacher wants to elicit from his pupils.
If the pupils start responding to these questions it will take much of their time and questioning
will not proceed further. Therefore if the teacher wants to increase the rate of or fluency in
questioning, he should avoid such general questions (sometimes these questions are called vague

questions)

(i) Process : The word process implies the way of asking questions. The following issues would

be considered as under

(a) Speed of asking questions: The teacher should speak out questions neither too hurriedly nor
too slowly. If the questions are altered too slowly they will decrease the fluency as it is time
consuming. On the other hand if the questions are asked too rapidly and there is no brief pause
after the question, then the pupils may find it difficult to comprehend. They will take much time
in understanding the questions. Consequently, the fluency will decrease. Even though, apparently
it appears that by asking questions rapidly the fluency would increase, it is therefore suggested
that teacher should give brief pause after the question in order to enable the pupils to understand
the question. An example where the teacher gives sufficient time for the pupils to think over the

questions is given below

Example 2

Teacher : How many months are there in a year ? (After a brief
pause he points to Sara)

Sara : There are twelve months in a year

Teacher : Which is the first month of the year ? (The teacher pauses
for a while)

Ashok :January is the first month of the year

(b) Voice of the teacher: Another criterion related to the process is the voice of the teacher. It
should be audible and clear to all the pupils in the class. The teacher should put questions in a
raised voice in order to enable the pupils to hear the teacher even if they are sitting on the last
benches. If the teacher does not speak in a clear and loud voice the pupils may not follow the

question. They make ask the teacher to repeat the question again or may not respond at all to the



teachers questions. Hence the fluency in questioning will decrease. It is also essential that the

questions could be put in a pleasant tone and in a friendly manner.

Apart from the issues discussed above, there are certain hints which are to be kept in mind for

increasing the fluency in questioning

(c) Repetition of questions by the Teacher: When the teacher repeat his own questions
unnecessarily, the fluency decrease. Unnecessary repetition of questions by the teacher is an
obstacle in the way of fluency for the following reasons : (1) Questions repeated in different
ways may confuse the pupils. The pupils may not understand what the teacher expects (2) the
pupils come to know that the teacher repeats the questions. They get into the habit of attending to
the question only at the second time (3) much of the time is wasted in the repetition of the
questions. The pupils may hence become inattentive and may not give proper response. Keeping
in views these defects of repletion it is suggested that the teacher should avoid repeating the

questions if he wants to increase the fluency.

(d) Repetition of Answer Given by Pupil : As there are some teacher who are in the habit of
repeating their questions similarly there are many teachers who repeat the answers given by
pupils. If the teacher generally repeats the answers of the pupils then the other pupils get
conditioned to listen to the teacher only. They do not listen carefully when the earlier pupil is
giving the answers. This results in more talk by the teacher and less participation by the pupils.
Hence it is hindrance in the way of increasing fluency in questioning. Therefore the teacher
should refrain from repetition because it merely wastes time, encourages inattention and decrease
fluency in questioning. In the example given below you may notice that the repetition of the

pupils response in unnecessary.

Example 3

Teacher : Who was called the father of the Nation

Pupil :  Gandhiji was called the Father of the Nation

Teacher . Yes, Gandhiji was called the Father of the Nation Where

was he born?

Pupil :  He was born at Porbundar



Teacher : Yes Gandhiji was born at Porbundar

To sum up the above discussions the skill of fluency in questioning involves asking as many
meaningful questions as possible within a given unit of time. A question is said to be meaning
full if it is (i) Well structured — grammatically correct, relevant, specific and concise (not

lengthy): and (ii) put in a proper process proper speed and pause and suitable voice.

A question becomes more meaningful when it is followed by a pupil response (product) Details

regarding the product are given below

(iii) Product :The term product refers to the pupil’s response. Many a times it happens that
nothing is wrong with the structure or the process of the questioning. But even then the pupils do
not give any response; several reasons may be given for such a situation. Some of the important
reasons can be enumerated below. (i) The pupils may not be intelligent enough to understand the
questions put to them, or the questions may be of higher difficulty level. (2) They may not be
interested in the lesson due to lack of interest they may be inattentive in the class (3 They may
lack the previous knowledge. (4) There may not be any rapport between the pupil and the

teacher.

In all such situations the teacher should re-examine and verify the underlying causes for pupil
non-response. Once he search about the cause he can find out the remedies for that particular
type of behaviours of the pupils in the class. He can diagnose the difficulties of the pupils by
directly putting questions like, Are you following the question that has been put? Are you
interested in this lesson? etc. In this way the teacher can know why the pupils are not responding
to the questions. Secondly it can be through indirect ways involving close observations. Here the
teacher recognizes the pupil’s attending behaviour in the classroom. Pupils may be inattentive
due to fatigue, disturbing physical environment etc. The cause once located and remedied by

suitable means by the teacher should remove the non-responsive behaviour of the pupils.

We have discussed above the three aspects of a question, namely structure, process, and product,
the nature and contents of pupils response are governed by phenomenon other than the question

on hand.



2. SKill of Explaining :

In classrooms right from grade-I through higher grades the teacher explains ideas and concepts.
It is the most commonly used skill and is the essence of instruction. When a pupil does not

clearly understand the ideas what the teacher tries to convey he generally asks for an explanation

Generally a teacher is said to be explaining when he is describing ‘How’ ‘why’ and sometimes
‘what’ of concept, phenomenon, event, action or condition. Explaining can be defined as an
activity to bring about an understanding in someone about a concept, principle etc. that it is an
activity to fill up a gap in someone understands. When a person comes across a new
phenomenon he may relate it to the past experience. Explaining involves filling up the gap in his
understanding of the new phenomenon by relating it to his past experience. Thus explaining
depends upon the type of past experience, the type of the new phenomenon and the type or

relationships between them.

In a classroom an explanation is a set of interrelated statements made by the teacher related to a

phenomenon, an idea etc. in order to bring about or increase understanding in the pupils about it.

The following are the desirable behaviours which you will practise and develop and undesirable

behaviours which you will avoid in order to develop the skill of expanding.

Desirable behaviours Undesirable behaviours
1 | Using explaining links Stating irrelevant statements
i1 | Using beginning and concluding statements Lacking in continuity in statements
iii | Testing pupils understandings Using inappropriate vocabulary
v | Questions followed by correct answers Lacking in fluency
Using vague words and phrases

Thus the skill of explaining involves increasing desirable behaviours and avoiding undesirable

behaviours mentioned above

(i) Using Explaining Links: This involves using linking words and phrases in the statements of
an explanation. Such links make the explanation clearer by bringing continuity in the statements
used. They also give a clue that the person is explaining. They are generally conjunctions of

prepositions which explicitly indicate the causes, consequences, reasons behind space sequence,



time sequence, means or purposes of an event, concept, action or condition. In order to make
your explanation effective use as many explaining links as possible. The following are some of

the explaining links which are generally used

the result of In order to the function of
therefore in order that the purpose of
hence since the implication of
as a result because next

as a result of the cause of after
consequently so that before

that’s why what... if through

the consequence why by

due to but

this is how thus

(ii) Using Beginning and concluding statements : Generally before an explanation certain
statements are made for setting the minds of the listeners. Similarly after the explanation, certain
statements are made which conclude the whole explanation. Although such statements made in
the beginning of an explanation or at the end may not directly contribute to the understanding of

what has been explained. They are important for the following reasons.

The beginning statements create mental readiness on the part of the pupils to listen to what is
going to be explained. The concluding statements or summarising statements help in

consolidating what has been explained.

(iii) Testing Pupils Understanding : This behaviour of the teacher involves putting questions to
pupils to test whether or not they have understood what has been explained. Although this may
not be a part of explaining, it is essential because it helps in knowing whether the purpose of
explaining the concept or phenomenon has been achieved or not. You know that the main
purpose of explaining is to bring about understanding. How to test whether this understanding is
brought about or not? It is by putting questions. You have already learnt how to put good

questions. In testing pupils understanding you need not put a large number of questions eliciting



every bit of what has been explained. Two or three questions based on the key points would be

sufficient.

(iv)Stating Irrelevant Statements: While explaining a statement becomes irrelevant when it is
not related to and does not contribute to the understanding of the concept or phenomenon being
explained, such statements not only hinder pupils understanding but also distract their attention

from the subject of explanation and thus lead to confusion.

(v) Lacking in Continuity: This refers to break in the sequence of ideas or information

presented during explaining. During explaining continuity breaks in the following situations

a. When a statement is not logically related to the previous statement.

b. When a topic already taught is referred to without showing its relationship with the
subject of explanation.
When there is no sequence of place or space on the contents of explanation.

d. When there is no sequence of time and

e. When the statements are irrelevant.

(vi) Using Inappropriate Vocabulary : This involves using terms unknown to the most of the
pupils of that age group and grade level. Although it is difficult to decide the appropriateness of
the vocabulary to be used, you can do it by experience. This involves subjective judgement.
Sometimes more difficult technical terms are used to explain certain simpler terms. Such
instances you can locate easily and avoid them. Sometimes almost all the technical terms used in
an explanation may not be appropriate for the particular class or age group. If you are aware of
the contents and sequence of the contents in the prescribed text book for that particular class it

will not be difficult for you to find out the inappropriate vocabulary.

(vii) Lacking in fluency : It occurs when a teacher speaks incoherently. There is a lack in
fluency when a teacher speaks half sentences or reformulates in the midway of a sentence or a
statement. When there is a lack in fluency, it not only distracts pupil’s attention from what is

being explained but also hinders their understanding of the subject of explanation

(viii) Using vague words and phrases : Sometimes while explaining a teacher uses such words

and phrases which indicate that he is failing to make something explicit. The use of such words



and phrases hinders the understanding of what is being explained. Some such words and phrases

which are generally used are given below

Some much Somewhat
many something | the rest
things probably almost

a little perhaps type of
might may seems

few in fact actually

It also includes such as you see, you know etc., which are often repeated and form a part of

teacher mannerisms.
3. SKkill of Stimulus Variation :

The skill of stimulus variation includes the behaviours namely (1) Movements (i1) Gestures (iii)
Change in speech pattern (iv) Focusing (v) change in interaction styles (vi) pausing and (vii)

oral- visual switching. Each of these behaviours is described in details below

(i) Movements: Study the following three situations. One teacher is teaching from the table
without moving away from it. Another teacher is continuously waking throughout the class while
teaching. The third teacher moves in the class but every movement has a purpose — may be to
check what pupil at the back are doing or to write something on the board or to remove boredom
or to sustain attention of pupils. You will definitely agree that the third teacher is the most
capable of securing and sustaining pupil’s attention at high level. The first teacher creates
boredom in the class or pupils lose their attention in the lesson being taught. There is a natural
lose in their attention in the lesson being taught. There is a natural tendency for them to lose their
attention from an object when they observe it continuously for a long time. In the classroom that

object will be the teacher.

Their attention is diverted from the teacher who stands at one place for a long time and hence
from the lesson. The second teacher moves continuously and this frequent change also lead to

inattention in pupils.



Hence, in order to secure and sustain attention in pupils you have to move about in the class.

This movement should be within the limits so that pupil’s attention level is maintained.

(ii) Gestures: The various gestures that you can use in the class to draw pupil’s attention are
head, hand, and body movements. Using such gestures you will be more expressive and dynamic
in your presentation in class. The oral message is less effective in conveying meaning than an
oral message combined with gestural ones. As a teacher you should consciously attempt to
extend the range and frequency of your gestures enhancing oral communications with gestural
cues. Gestures can be made by movements of the parts of the body to direct attention to

emphasise importance to explain emotions or to indicate shapes sizes, movements etc.

(i11)) Change in Speech Pattern: Whenever you want to express emotions or feelings you can
modulate your voice. The sudden variation in this stimulus will attract attention of the pupils.
Sometimes while reading a lesson a teacher has to read certain sentence emphasising anger. Then
he can increase the volume of his voice and suddenly slow down. These sudden changes in the

pitch of the voice will make pupils attend to the idea being told to them.

Thus you may make a note that sudden or radical changes in tone, volume, or speed of the
teacher’s speech (including a strong emphasis on particular words or phrases) are effective in

drawing attention of the pupils.

(iv) Focusing: Here you use such behaviours that direct or focus pupil’s attention to a particular
point which the pupils have to notice or observe. Such behaviours can include certain verbal
statements (Verbal focusing) or gestures or movements (gestural focusing) and both verbal

statement and gestures (verbal and gestural focusing).

a) Verbal Focusing : When you say ‘Look at this diagram’,” Listen carefully to this’ “‘Now here
is something really important,” ‘watch what happens when you connect these two points’
pupils attention will be directed immediately to that particular aspect which you are
emphasising.

b) Gestural focusing: This involves focusing or directing pupil’s attention to particular points
in the lesson by using only gestures, head, hand and body movements for example you can
point with your finger to the boundaries of a country on a map or important words on the

blackboard. Of course this you can do when pupils are already looking at the map or you



can focus pupils attention to the way you are drawing the figure, similarly you may
underline the important words which would be the focus of discussion in the classroom.

c) Verbal and gestural focusing : This involves both verbal and gestural focusing. You can
focus pupils attention both by pointing to a figure and saying verbally ‘look at this figure.’
In this example verbal and gestural focusing are simultaneously used and they are

complementary to each other in directing pupils attention.

(v) Change in Interaction Styles: When two or more persons communicate with each other
orally there is said to be oral interaction between them. In a classroom there can be three styles
of interaction among pupils and teacher — (a) teacher pupils or teacher — group interaction (b)

teacher pupil interaction and (c) pupil - pupil interaction.

(vi) Pausing: Pausing means introducing silence during talk. In the classroom if you as a teacher
are continuously talking or asking questions without giving time to pupils to respond, pupils lose
their attention in the lesson. Hence in order to sustain pupil’s attention in your classroom,
introduce certain pauses during your teaching and before and after asking a question. Sometimes
you use silence to secure pupils attention. Suddenly if the teacher becomes silent during teaching

it immediately draws pupils attention towards the teacher and hence towards the lesson.

(vii) Oral —Visual Switches: As a teacher, generally you will be either telling something to the
pupils information through (oral medium) or showing something to them (through visual
medium). Sometimes you will be doing both simultaneously (information through oral —visual
media). Each medium of giving information has its own advantages and disadvantages. But here
you are concerned with drawing and sustaining pupil’s attention. If you are continuously giving
information to the pupils through anyone of the media mentioned above — oral and visual there
is likelihood for pupils to lose attention in what you are conveying. It implies that if there is a
change in the medium through which you give information to the pupils generally pupil’s
attention will be drawn towards it. Hence such frequent changes help you to sustain pupil

attention of what you are conveying.
4. Skill of Reinforcement :

You know that all the pupils need social approval of their behaviours. When they are answering

or responding in the class, they are eager to know whether or not their answers or response are



correct. In that case, what do you think of the pupils when they come to know that the answers
given by them are correct and the teacher is happy will it also not make them happy. You are
right if you say that the pupils feel happy and get encouraged. Can you guess what effect it will
have on their reactions when the teacher puts questions next time? You are right if you have
guessed that this time they are more eager to respond correctly and get teachers and other pupil’s
approval or appreciation. Thus their participation in the class increases. In such a situation you
will say that the pupil’s behaviour of responding correctly is reinforced or strengthened. In other

words it may be said that there is reinforcement (positive) in pupil’s behaviour.

You will also learn that the teacher reinforces (strengthens) the pupils behaviour not only by the
verbal statements but also by facial expressions and movements (nonverbal). There are various

ways in which the teacher can reinforce (strengthen) the pupil’s desirable behaviour.

(i) Positive verbal reinforcement: Students can be encouraged through verbal expressions like

Good, right, fine, well done, excellent, carry on, Go ahead etc.

(ii)Positive non verbal reinforcement : Teacher uses gestures or some other behaviour to

reinforce pupils responses.

Nodding of the head, smiling, patting, friendly look etc. are examples. Writing pupil’s answer on

the board for others to watch also can be an effective reinforce.

(iii) Negative verbal reinforcement : Words like not right, not up to the mark, try again

etc. can be considered as negative reinforces.

(iv)Negative non - verbal reinforcement : Disapproval without using words has the effect of

negative reinforcement.
Gestures such as frowning, staring, shaking the head etc. also have the same effect.

(v)Denial of reinforcement: Certain teachers do not attempt reinforcement in situations that
warrant it. This is likely to discourage pupils. Such teachers are really losing an opportunity to

inspire pupils for active participation in the learning process.



(vii) Inappropriate use of reinforcement : Reinforces should be wisely selected by teachers. It
should suit the nature of the response Inappropriate use (for example intensity of reinforcement

being not appropriate to the response) will lesson its effect
5. Skill of Using Blackboard :

You all know that blackboard or chalkboard is the visual aid most widely used by the teacher for

classroom instruction.
Description of the Skill of Using Blackboard

I.  Legibility of handwriting
II.  Neatness in the black board work and

III.  Appropriateness of written work on the blackboard

(I) Legibility of handwriting : The handwriting is said to be legible when there is maximum
ease in reading it. What makes the handwriting easier to read. i.e., legible? You are correct if
your response includes the following points. (a) Every letter should be distinct (b) There should
be adequate spacing between two letters and two words (c) The slantness of each letter should be
closest to the vertical (d) The size of the letters should be large enough to be read from the far
end of the room. (e) The size of the capital letters should be just bigger than that of the small
letters, but not so much exaggerated so as to form an obstacle while reading (f) All capital letters
should be of the same size and all small letters should be of the same size. (g) The thickness of
the lines should be of same width. Now you will learn about each of the above points under

legibility of handwriting

Spacing between letters and words : The second factor that makes handwriting legible is
adequate spacing between two letters and two words. Adequacy should be judged from the point
of view of ease in reading the handwriting. Hence the two pints to be remembered for a legible
handwriting are : (a) every letter should be distinct and (b) there should be adequate spacing

between two letters and two words.

Size of the letters: If the size of the letters written by a teacher on the board is so small that
pupils in the last row cannot read it. You will agree that the size of the letters should be large

enough to be read by the students in the last row. Of course the size depends on the grade level



of the pupils. But the minimum size should be that which can be easily read from the far end of
the room (last row) Generally 21\2 high letters are suite to a distance of 30 feet Now recollect
the four points that contribute to legibility of handwriting They are : (a) Every letter should be
district (b) There should be adequate spacing between two letters and two words (c) The
slantness of each letter should be closest to the vertical (d) The size of the letters should be large

enough to the read from the far end of the room (last row)

(IT) Neatness in Blackboard Work : (a) The words and the sentence should be written in the
horizontal lines parallel to the base of the blackboard (b) There should be adequate spacing
between the lines (c¢) There should be no overwriting that makes blackboard work untidy.(d)

Relevant matter which is under focus of classroom discussion should be retained on the

blackboard.
(III) Appropriateness of written on the blackboard.

Continuity in the points: While using the black board write the salient points of the lesson one
after the others as and when they are introduced. There should be continuity in the points being
presented on the blackboard. Thus, the pupils will know how the lesson has been developed.

Continuity means a point should be logically related to the previous one.

Brevity and Simplicity: Word them in a simple and clear language so that the pupils a at glance

are able to recollect the whole lesson.

Only the salient points in the lesson which form its gist are given so that the pupils at a glance

can recollect the whole lesson.

Drawing attention and focusing: While developing the lesson or writing the blackboard
summary, underline the important points or use coloured chalks for drawing the pupils’ attention
to those points, for emphasis some points, or for bringing contrast with other matter being

presented on the blackboard.



Now again recall the components of skill in using blackboard They are (1) Legibility of
Handwriting (2) Neatness in the blackboard work, and (3) Appropriateness of written on the
blackboard.

2.8 MICRO TEACHING PROCEDURE

Micro —teaching procedure involves three phases they are

1. Knowledge acquisition phase: Observing the demonstration of the skills and analysing it and

discussion about the demonstration.

2. SKkill acquisition phase: Preparing the micro lesson involving the skills and practising the

skills while teaching.

3. Transfer Phase: Evaluating performance through feedback, re-plan, re-teach and transfer of

skills to actual class teaching in macro sessions.
This process is summarised in the following tables

Phase of Micro teaching procedure

Knowledge Acquisition Skill Acquisition Phase Transfers Phase
Phase

Observe Analyse Observe Analyse Observe Analyse
Trainees Trainees and Trainees Trainees Observers Trainees
observe the the Teacher | preparesthe | practisesthe | evaluate the | transfer the
demonstration Educator micro lesson | predetermined | performance | skill to actual
of skill by discuss about skill of the trainee teaching
teacher the skill situation
educator demonstrated

2.9. INTEGRATION OF TEACHING SKILLS

Having armed the teacher trainees with a battery of teaching sub skills, the next stage is
the integration of those sub skills into the major skill. A deliberate programme for integration of
sub skill is called Link practice or Link Lessons. They are many methods for Link Practice. One
of the methods is that after practising three sub skills separately the trainee may combine all the
three sub skills in a lesson of 10 minutes. He then practices another set of three sub skills

separately and links them. He then combines all the six sub skills in single lesson of 15 minutes.



This procedure is repeated till all the sub skills are combined in a macro lesson of 40 minutes and

teaching a full class.

2.10. ADVANTAGES OF MICRO TEACHING

Micro teaching is flexible and adaptable to different needs and purpose. It has many

advantages as listed below

1.

Teacher trainees trained through micro teaching are found to perform better than the one
trained by traditional method in which practice was given through ordinary

demonstration lesson and criticism lessons.

2. It employs a training strategy specially meant for the purpose of developing skills.

3. It helps accomplish specific teacher competencies.

4. The teaching practise gains a higher degree of organisation because factors such as time,
number of students etc could be controlled

5. Tt helps gain deeper knowledge due to feedback and re-plan re-tech cycles.

6. It is more effective in modifying teacher behaviour.

7. Tt helps in developing important teaching skills such as questioning, providing
reinforcement, increasing pupils participation etc.

8. It is an effective technique for transfer of teaching competencies to class room situation.

9. It provides many opportunities to trainees to build up desired patterns of behaviour in an
non threatening environment.

2.11. LIMITATIONS OF MICRO TEACHING

L b=

It is skill oriented, content is not emphasised.
It emphasised specific skills, but may result in the neglect of integrated skills.
It covers only a few specific skills.

It may raise administrative problems while arranging micro lessons.

After mastering each specific skill through micro teaching sessions, the teacher educator

can arrange a number of macro sessions depicting actual classroom situations. This will help in

integrating the specific skills into complex major skills.






Check Your Progress
Notes: a. Write your answers in the space given below

b. Compare your answer with those given at the end of the unit

1. What is micro teaching?

2.12 PROFESSIONAL DEVELOPMENT

Teaching profession and teacher education is a process of professional preparation of teachers.
Preparing one for a profession is an arduous task and it involves action from multiple fronts and
perspectives. A profession is characterised by a sufficiently long period of academic training an
organised body of knowledge on which the undertaking is based on appropriate duration of
formal and rigorous professional training in tandem with practical experience in the field and a

code of professional ethics that bins its members into a fraternity.

Aims of Professional Development : The aims of continuing professional development

programmes for teachers are to

1. Explore, reflect on and develop one’s practice
2. Deepen one’s knowledge of and update oneself about one’s academic discipline or other
areas of school curriculum

3. Research and reflect on learners and their education



Understand and update oneself on educational and social issues

Prepare for other roles professionally linked to education teaching such as teacher
education curriculum development or counselling

Enable teachers to work towards prioritised goals in education such as universalisation
and inclusion

Influence social attitudes and generate greater commitment to constitutional values and
overcoming discrimination in the classroom

Prepare teachers to lay enhanced role in the education system as resource persons, or

principles etc

Activities for Professional Development

o x® 2a

11.

Become members of associations which have from time to time, taken up academic
activities and organised conventions and meetings to discuss professionally important
developments

Be involved in text book preparation and indeed even in the preparation of training
modules

Work in the block and cluster resource centres as well as to contribute to training as
resource persons

Act as members of committee formulating educational policies

Participate in NGO initiatives in several parts of the country that have developed and
implemented models of teacher professional development and support in ways that
directly impact the classroom practices

Attend seminars, workshops, conferences

Pursue higher qualifications like M.A.,M.Sc.,M.Ed.,etc

Exchange teaching position, either in the same school or through exchange programmes

Visit other schools to study different methods of teaching the facilities etc

. Write articles etc for professional journals like School science, Indian educational

Review

Participate in refresher courses to get acquainted with the latest developments in the field



12. Participate in the national integration camps which are being introduced for primary

school teachers organised in different parts of the country Each camp is attended by

primary school teachers drawn from different states and regions

2.13. IN-SERVICE TRAINING

Principle of designing in-service training

Content and Pedagogic Approach

1.

A

Principle of space — space to think and develop one’s own ideas
Clarity of aims and objectives

Principle of choice needs of the teacher time and utility
Principle of interactivity with colleagues and resource persons

Related to real life experiences activities in keeping with teachers day o day activities

Addressing Teachers as Learners

. Principle of acknowledging what the teacher already knows

Principle of respect of the teacher as a professional programmes must build on and
strengthen the teachers own identity as a professional teacher and in many cases, also
establish and nurture the linkage with the academic disciplines of their interest

Principles of freedom to assess quality and the extent to which it relates to their needs
Principle of balance over training routinised and superficial training leads to cynicism

and training fatigue

Short and Long Term Courses : Courses of short and long duration designed to develop either

specific skills or areas of interest could be developed and offered to teachers to attend over the

year. For example, DIET could design and offer courses in specific topics such as teaching

decimals developing honesty among children or AIDS education Some of these could be of a

short duration, say 4 to 5 days while others may even be for a longer period of time from 1 to 3

months to enable teachers to develop a specific core area in which they need to strengthen their

knowledge base and professional skills e.g using puppets in the English classroom, organising

and managing group activities.



Use of Distance Media : ICT including TV radio, telephony and internet are useful as resources

and providing access to ideas or for the wider dissemination of information.

Sabbatical for Study and Research : Teachers could be provided with the option of taking a
year off to pursue a course or spend time at another school, university or NGO in order to learn
and study. Such sabbaticals could be tied to a report or even a publication for wider
dissemination that is produced at the end such sabbaticals could also be linked up with an

appropriate mentor on the site to guide the teacher during this period.

Professional Conferences and Meetings : Attending meetings and conferences connected to the
profession. Teachers could be permitted to avail of duty leave 3-4 days a year to attend such

meetings.

Professional Forum, Resource Rooms and Materials : Providing professional for a such a
meetings in the school and in the cluster to discuss and review one’s practice to plan for annual
work, calendars and on a weekly and monthly basis to plan for one’s teaching as well as to
discuss with colleagues. The school academic head and resource persons at the cluster or block

level is an essential aspect of the teaching profession.

Faculty Exchange Visits and Fellowships :A few exchange teacher fellowships could be
provided for each district to enable selected teachers to go for period of three months to one
academic year to a school in another state within the country or even outside the country, to

teach and learn there.
In service Education and Professional Development : There is a need for

1. Improving the quality of training programmes and training institutions
Expanding training facilities

Making adequate provision for the continuing professional education of all teachers

Sl S

Creating appropriate agencies both at the centre and in the states for the maintenance of

standards in teacher education

2.14 PRE-SERVICE TRAINING




The input stage in the teacher preparation process is comparable to recruitment into the
profession. Candidates to the teaching programme whether B.Ed or D.T.Ed., should be selected
based on a set of criteria which includes content knowledge, formal and informal education
accomplishments related to technology, and a disposition for organising and sharing knowledge
and competencies with children. Admission to the course should be highly competitive and
should involve interviewing as well as competence testing. A teacher needs analysis within the
target region should be done to rationalise the setting up of teacher training colleges by the
NCTE and also to justify the recruitment process from year to year. By examining the entire
teacher development process from recruitment through pre service preparation to the first two
years of teaching, continuity from the beginning teacher’s perspective is enhanced and

programme excellence is fostered.

Check Your Progress

Notes: a. Write your answers in the space given below

b. Compare your answer with those given at the end of the unit

4 List any three activities of professional development.

2.15 ESSENTIAL QUALITIES OF A SOCIAL SCIENCE TEACHER

Social Science Teacher

When we talk of education with special reference to the teaching learning process we are

reminded of a person who can make instruction easy for the students by making the learning



material understandable and by guiding the learner at every step such a person is known as the
‘Guru’ or the ‘Teacher’ there is a popular saying. The teacher shows his student the right path
leads him towards his goal, along that path. There is no doubt in that education should be child
centred. The abilities, interest, tendencies, aptitudes and capacities of children should be given
due place. But who is going to identify these potentials and endowments of children and
channelize them accordingly of course it is the teacher who has to do it. It is the teacher who
makes education child centred. Various types of educational materials are required to provide
education to children; different means of education have to be employed various types of
methods, tools, techniques and devices have to be followed. But without the teacher all these
become meaningless. The whole process of teaching revolves around the teacher. Teacher design
the curriculum selects the appropriate teaching methods as well as tools and techniques and
identify the needs and abilities of pupils before starting the instructional process. Over and above
all these the teacher has to provide constructive leadership for the regeneration of society and
national development. The future of the nation is moulded in class rooms and it is the teacher

who nourishes it.

Every subject teacher occupies a peculiar and specific role to play in his own area of study. In
the teaching of social science the teacher occupies a pivotal role. The teacher of social science
deals with attitudes, values, ideals and appreciation to a large extent than teachers if other
branches of study. This is because social science more than any other subjects demands the

expertise of well prepared conscientious men and women who teach the subject.
The qualities may be categorized as

I.  Scholarship
II.  Professional Training
I1I. Personality
Iv. Teaching Skills

V. Human Relations
I. Scholarship : Gaining scholarship warrants the following

1. Acquaintance with problems of present day life and awareness about social issues

2. Back ground of a liberal education



3. Constant reading of newspapers, magazines and other materials
4. Wide reading of books on the subject taught
5. Sound knowledge of the subject taught

II. Professional Training :This involves training suitable for

1. Creating interest desire for improvement and urge for professional growth
Development of positive professional attitude
Engaging elaborate reading and study of professional books

Creating interest in reading educational magazines

A

Mastering professional skills
I11. Personality . It has three aspects

1. Physical aspects
2. Inner virtues

3. Executive abilities
a. Physical Aspects: These include

1. Personal appearance including dress body, language, social expression, mannerism and
personal cleanliness

2. Etiquette including good manners observances of social norms, courtesy and refinement

3. Voice rich and mellow

4. Good language command including excellence in pronunciation enunciation and correct
grammar

5. Health and hygiene
b. Inner Virtues: These include

1. Enthusiasm

2. Fairness
3. Friendliness
4. Optimism
5. Patience



Self control

6

7. Sincerity
8. Sympathy

9. Tactfulness

10. Understanding

11. Executive abilities These includes
12. Adaptability

13. Directive ability

14. Industry

15. Initiative

16. Organising ability

17. Resourcefulness

18. Self confidence

19. Self reliance

IV Teaching Skills.

The core training programme package aiming at enabling the teachers to acquire mastery

of manipulative skills for enhancing their teaching effectiveness includes the skills

a. Skill of Class Management

1.

Control and modulation of facial expression. The teacher should enter the class as a
balanced person. Neatness and simplicity in dress and appearance should essentially be
maintained. The teacher must be calm and confident and this should be reflected in all
his expressions and gestures.

Greeting and taking up proper positions in the class. The teacher is expected to offer
greetings while entering the class and then occupy the central place, facing the class. He
should move to the central place when students are offering greetings orally or by
standing up and then face the class and respond to the greetings.

Movements (location in the class room) Appropriate movements are required for
performing balanced supervision of the class in general and for making him readily

available to a student who seeks help.



4. Use of appropriate gestures in various situations and during various stages; Gestures that
express approval, appreciation and disapproval have a great bearing on learning. Smiling when a
smile is unwanted, providing encouragement when it is not really required and frequently
showing displeasure will have negative effects. In short gestures should be quite appropriate to

the situation
Quality as social being

1. Social moderator and engineer: Social science has always been the proper study of mankind
meaning the study of human relationships. Such studies have a special broad emphasis because
they are clustered around problems of social behaviour. Social science as a discipline involved
diverse information drawn from many standard discipline of knowledge. A social science
teacher, therefore has to be very much concerned with human relations. I.B. Berkson has
observed as a specialist in human relations he is called upon more often than many of his

colleagues for public appearances and as a moderator of discussion of current and public interest.

2. Objective up right person: Another quality to be possessed by a social science teacher is
objectively in all situations. The contents of the subject involve controversial issue and as such
subjectivity leading to conflicts may creep in at anytime. Within these controversies citizens
have to maintain an objective style of thinking by making adjustments ad by giving value to
others points of view. If this is to be developed in students, the social science teacher has to be

objective in all aspects related to instruction.

3. Deep knowledge of the subject : The primary task of any teacher is to transact knowledge of
the subject matter in such a way that this results in the total sustainable and transferable
development of the learners. If this is to happen the teacher should have a thorough mastery of
the curriculum material. It is very necessary to bear in mind that lack of subject preparation
stands near the top of virtually every list of causes of teacher failure. A social science teacher
not be a specialist scholar in the various branches but he should essentially master the curriculum

content with insight.

4. Application of field study theory : Teachers of social science should develop interest and
skills for the conduct of investigation through field studies. He has to develop the same traits

among his learners also. Each problem that comes up for investigation and learning is a field that



has to be approached with a spirit of inquiry so that it can be examined from different points of

view and solved with the help of knowledge drawn from all the related disciplines.

5. A well informed teacher : The content of social science charges a rapidly as the world
changes The children of today grow up in a rapidly changing moving and accelerated universe.
They want latest and up to date knowledge. This warrants thorough insight into the latest
developments in the economic, social, political and cultural life not only of their own country but
also the world at large. The teacher of social science should also acquire a broad understanding

of the family, community state, nation and the world.

6. Widely travelled person : First hand information regarding the important and significant
cultural geographical and historical buildings and places, art galleries, museums, dams, factories
etc will make social science education enriched and dynamic travels will also enable the social
science teacher develop breadth of outlook and depth of understanding. This in turn will assist
him to interpret the cultures of the different part of the country and the world and to use deep
insight thus gained to promote emotional national and international understanding among his

pupils.

7. A good communicator: Only a good communicator can guide discussion, stimulate interest
and create in the classroom a conducive environment. Only in such an environment will students
feel the challenge to work and learn together. He should be a good story teller and a man of

imagination.

8. Skilled in the use of technological aids : A social science teacher is expected to posses
adequate skill in the use of various aids, which would enable him to bring vividness and

attractiveness to lessons. Skill in map drawing is also very essential

9. An interpreter of various experiences. M.L. Jacks while discussing the functions of a social
science teacher has observed “Above all he is an interpreter — interpreting not only the
experiences of his pupils but also the community to which he belongs. A social science teacher is
in a very advantageous position to bring together the past and the present, the new and the old,

the alien and the native, the near and the distant.

2.16 SOCIAL RESPONSIBILITIES OF THE SOCIAL SCIENCE



TEACHER

Social responsibility demands that a social science teacher not only cares about actual

students; but also must understand and prepare them and show them how fit into future

community. So to prepare students to be good citizens by providing them ways to help the

institution itself be a good citizen while learning to be good citizens themselves; Therefore the

social responsibility of teachers’ emphasis on how:

10.

11.

12.

13.

To create leadership development opportunities for students and to foster a commitment
to social and civic responsibility;

To enhance the employability of students by providing opportunities to build a strong
resume and to explore career goals;

To promote learning both for students and for community members;

To play a role in creating capacity in the community to work on complex societal
problems.

To design a more effective way for the campus to contribute to economic and community
development; .

Challenging encounters with important issues

More a way of learning than specific content

Prepares students to be intentional learners who can adapt to new environments, integrate
knowledge from different sources and continue to learn throughout their lives

Prepares students who will be intentional, empowered, informed and responsible.

Open up boundaries and stimulate the exchange of ideas using some of the strategies of
learning organizations:

Celebrate the diversity of the school community. Recognize all of the intellectual levels
of the students and allow them to participate in the community.

Incorporate environmental literacy into all of the content areas. Teach students about the
interdependence of life forms; that materials flow through our ecosystems; that we are
consumers of resources; that humans have an effect on environmental systems.

Create school democracies that have real power. Allow student governments to make
recommendations to parents and school leadership groups. Assist students in learning the

process of decision making.



14. Encourage students to make small changes through group action.

2.17 PROBLEMS FACED BY SOCIAL SCIENCE TEACHERS

1. Breadth VS Depth Social Science standards are often written so that it is virtually
impossible to cover all the required material in the school year.

2. Dealing with controversial Topics Many topics in social science course deal with
sensitive and at times controversial issues (E.g) Casteism, Religious issues.

3. Making connections to students lives Many of the topic deal with past and very difficult
to connect with the lives of students The teacher have to work very hard to make those
topics interest.

4. Need to vary Instruction There is a tendency to give a great deal of lectures But social
science must be taught through various methods and activities.

5. Staying at the lower level of blooms Taxonomy: Much of teaching social science
revolves around names, places and it is very easy to create assignments and test that do
not move beyond the recall level of blooms taxonomy.

6. History is interpretative History is written from the view points of the writer History
text might describe the same event in a different way based on who wrote them. This
gives a tough problem for the teacher who deals with them.

7. Too much reliance on Text books: Some social science teachers rely too much on their
text books in class.

8. Lack of Interest Many students come into a social science classes with a particular
dislike of the some will complain that it has nothing to do with their lives others will just
say it is boring.

9. Lack of resources available: The schools sometime lack the learning a sources for

teaching social science.

Check Your Progress

Notes: a. Write your answers in the space given below
b. Compare your answer with those given at the end of the unit

6. What qualities you would develop as a social science teacher?

7. What are the challenges you face in your classroom while teaching social
science?




2.18 LET US SUM UP

The present unit gives a clear knowledge of the teaching skills. A teacher must aware of those
skills and to practise in the classroom to make the class effective. Further the unit deals with the
required qualities of social science teacher and the professional development and its importance,
the organisations that provide in- service training to teachers and the programmes of in- service
training. The unit also highlights the social responsibilities of the social science teachers and the

problems faced by them in the teaching learning process.

2.19 UNIT END ACTIVITIES

1. Observe the teachers teaching social science and identify the skills used by them in their
teaching.
2. Prepare an episode to practise the skill of explaining.

3. Identify the qualities you need to strengthen as a social science teacher.

220 ANSWER TO CHECK YOUR PROGRESS

1. Micro teaching is a training technique.

2. Skill of introduction, explanation, stimulus variation, questing, use of blackboard,
illustration with example and reinforcement.

3. Movement, Gesture, Change in speech, Interaction pattern, Pause, Focus

4. Membership in professional association, professional contacts, pursue higher
qualifications, attend seminars and workshops etc

5. SCERT, NCERT, DIET

6. Write your own experience



7. Write your own experience
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3.1 INTRODUCTION

Social Sciences are the sources and storehouses of scientific social knowledge. As one of the
major curricular goal it aims at equipping children with learning experiences in the context of
social relationships. As such familiarity with cultural norms, geographical settings, civic and
political institutions and with special reference to developmental changes in the cognitive
domain has to be a major objective. Same is the case of the development of the affective domain
in terms of personal qualities, interests, attitudes and values. The fostering social competence is
the sole responsibility of social science (Rajput, 2001). But such goals cannot be reached in a
vacuum. We require some appropriate medium through which the anticipated change could be
brought about. The social science curriculum is the most appropriate medium required for the
purpose. As such every social science teacher has to get a clean and thorough knowledge of the
importance, meaning, scope and nature of a good social science curriculum together with the

principles for its development and transaction.

3.2 OBJECTIVES

After learning this unit, you will be able to:



e Acquire the knowledge of the concept curriculum.

e Develop the skills to design a good social science curriculum.

e Understand the development of social science as a subject.

e Understand the various approaches of social science curriculum.

e Enable to apply appropriate approach in designing social science curriculum.

3.3 THE CONCEPT OF CURRICULUM

The term curriculum is derived from the Latin word ‘currere’ which means path. In this sense
curriculum is the path through which the student has to go forward in order to reach the goal
envisaged by education. Quite often the term curriculum is understood by many as a group of
subjects prescribed for study in a particular course. But curriculum is not confined to this narrow
view point. Curriculum should in no way be considered as synonymous with courses of study.
The courses of study list much of the content to be learnt and indicate some of the major
activities but these form only part of the curriculum. But curriculum should be considered as a
broad based term encompassing every aspect concerning a course of study. Curriculum for a
course of study may be conceived as the totality of experiences a pupil is exposed to within the
boundaries of the school and outside while undergoing that course, with a view to achieve the

anticipated educational goals.

3.4 DEFINITION OF CURRICULUM

Curriculum has been defined by different persons in different ways. Some base the definition on
its narrow scope while others define it in a much broader sense. Let us now acquaint ourselves

with some of the definitions of curriculum.

1. Curriculum is a tool in the hands of an artist (teacher) to mould his materials (pupils)
according to his ideals (objectives) in his studio (School) — Arthur Cunningham

2. Curriculum embodies all the experiences which are utilized by the school to attain the
aims of education — Munroe

3. Curriculum is made up of everything that surrounds the learner in all his working hours —

H.L. Laswell



4. Curriculum is that which the pupil is taught. It involves more than the act of learning and
quiet study. It involves occupations, productions, achievement, exercise and activity —

H.H. Home

In brief curriculum is the means of achieving the goals of education. It includes all those
activities and environmental influences to which the student is exposed during his educational
career, which in turn results in deep rooted experiences for him. These experiences then help for

the realization of a variety of anticipated goals

Curriculum and syllabus: Curriculum is not merely syllabus because the latter is only
verbal, book oriented and theoretical, while the former is not. Syllabus is much more specific
speaking of the details of the items prescribed for study, the sequential order of presenting the
content etc. It forms the basis for writing text books, preparing teacher’s guide and planning
lessons. Syllabus places more stress on the specific learning materials to be internalized. On the
other hand the scope of curriculum is much broader and deeper for it comprehends every aspect
of the educant’s life, seeks to satisfy all his requirements and aspires to develop every aspect of
his personality. Of course, syllabus is an important aspect of the curriculum as it clearly states
what materials are to be taught and in which order but its scope is limited. The two terms should
not be treated as synonymous. In addition to what is prescribed in the syllabus the curriculum
encompasses various kinds of curricular and co-curricular activities as well as the various aspects
of social, natural and educational environment with reference to which the experiences are
transacted. In short it includes all learning experiences that would lead the learner to the

anticipated goal.

Check Your Progress

Notes: a. Write your answers in the space given below
b. Compare your answer with those given at the end of the init

1. What is curriculum?




3.5 IMPORTANCE OF GOOD SOCIAL SCIENCE CURRICULUM

Curriculum is intimately related which all aspects of education. While education is a
developmental process, geared towards a coveted goal, curriculum is the input as well as the
medium that provides goal oriented direction to that process. While education is the result of
learning, curriculum signifies situations and experiences for learning. Education deals primarily
with why or for what purpose, but curriculum deals with the why, what and in what way.
Curriculum is the plan for guiding the goal oriented educative process. This plan considers four

important components namely:

1. The objectives (decided by philosophical, sociological and psychological considerations).
2. The content or learning material.

3. Teaching — learning strategies and activities (transaction).

4

. Evaluation.

The four components of curriculum can be represented with the help of the following figure:

A curriculum can be said to have the following major functions to realize

1. Synthesis of the subjects of study and life: The primary function of the curriculum is to
provide the educants those subjects of study which will enable them to bridge the gap between

school life and life outside the school.

2. Acquisition and strengthening of knowledge: Acquisition of relevant knowledge in various

subjects may be considered as the most fundamental requirements for making the above



synthesis possible. Hence it should be considered as a primary function served by the curriculum.
By providing and integrating knowledge in the various fields the cognitive structure gets

strengthened.

3. Complete development: The aim of education is to achieve the physical, mental, social,
moral, religious and spiritual developments of the learner. The curriculum aims at making such a

complete / total development possible.

4. Development of democratic values: In all democratic countries the curriculum of education
is meant to develop values of equality, liberty and fraternity so that the educants may develop
into worthy citizens of a democratic society. Special emphasis is laid on the development of
values such as tolerance, respect for others, co-operation, we-feeling and civics sense. This
development aims not only at creation of national outlook but also at introducing a spirit of

internationalism.

5. Satisfaction of the educant’s needs: It is seen that a great variety of interests, skills, abilities,
attitudes, aptitudes, etc., are possessed by the educants. A Curriculum can satisfy these

multifarious needs and requirements of the educant.

6. Realization of values: The ultimate aim of education is the development of character and
what is required for this is to help the educant internalize various desirable values. Hence one of
the functions served by the curriculum is enabling the educant build up a desirable valuable

system.

7. Harmony between individual and society: The success of a democracy depends upon the
efficiency of the individuals as revealed in their personal life as well as social life. The society
has to look after individuals while the individual has to contribute for the development of the
society. Hence, creation of an environment which enables the individual to achieve individuals
as well as social efficiency leading to the betterment of the society is another function served by

the curriculum.

8. Creation of suitable environment: Whether all the aspects described above would be
realized depends on the efficiency of the learning environment provided. Such an environment

must assist the educand in achieving the maximum possible development of his intellect,



emotions and skills. Hence creation of environmental conditions appropriate for each situation is

a very important function served by the curriculum for developmental education.

3.6 FOUNDATIONS OF CURRICULUM CONSTRUCTION

Any curriculum if it is to serve the purpose for which it is constructed must be based on sound
foundations. As any system of education should be based on the philosophical foundations, the

curriculum too should be developed accordingly.

1. Philosophical Foundation: It is philosophy of a society that determines the ultimate aims of
its education. The social structure and its economic organization are also based on philosophical
foundations. Philosophy considers such fundamental and profound issues such as man’s place in
the universe, mutual dependence of man and nature, the aims of society, the relationship between
man and society and so on. Various philosophies such as idealism, Naturalism, Pragmatism,
Realism, etc., have different views on these issues and hence different answers too. These
differences are sure to be reflected in the respective educational systems and hence their

curricula also.

2. Sociological Foundation: The sociological foundation of education demands that we should
bear in mind the needs, requirements and aspirations of the community for which an educational
system is designed, also the needs of the learner have to be considered. It takes into its
cognizance not only the present needs of the pupils but also their future needs as citizens and
adult members of the society. For serving these functions the cultural heritage of the society also

should be reflected in the curriculum.

3. Psychological Foundations: The most important basis of curriculum formation is
psychological consideration. In modern times so much research has been conducted in the sphere
of educational psychology that it has become an independent branch of study. The results of
these research studies have great impact on the shaping of curricula. This is only natural because
curriculum is the means to the educant’s development and hence it should be shaped in tune with

the psychology of the learner.

3.7 TYPES OF CURRICULA




Corresponding to the differences in the nature of various educational systems there have been
variations in the concept and nature of their curricula too. The modern concept of education is
much different from that of the traditional one. New systems of education have developed in tune
with new philosophical, sociology and psychological principles and outlooks in tune with the
characteristics of these systems. New types of curricula also have emerged. Some of the major

types of curricula are discussed below

1. Traditional or subject — centered curriculum: The traditional curriculum which has been in
vogue for a sufficiently long time, is conceived in terms of subjects of study. Such a curriculum
is organized with the greatest emphasis on knowledge including facts, concepts, principles,
processes and skills in the subject concerned. All stress was on the cognitive attainment of the

learners rather than on their personal and social development

2. Activity centered curriculum: Comenius suggested that, whatever has to be learns must be
learn by doing. Rousseau said, “Instead of making the child stick to his books I keep him busy in
the workshop where is hands will work to the profit of his mind”. Pestalozzi declared that
“verbal system of teaching neither suits neither the faculties of the child nor the circumstances of
life”. All these led to the activity principle in education which laid the foundation for activity
centered curriculum. In activity centered curriculum, subject matter is translated into activities
and knowledge is gained as an outcome and product of those activities. Activity is used as the

medium for imparting knowledge attitudes as well as skills

3. Child centered curriculum: In this curriculum learner oriented subjects should be choose
and taught, keeping in view the social, emotional and intellectual needs of children as well as

their capabilities and developmental status.

4. Experience centered curriculum: This lays stress on the experience which the individual is
to get while participating in the process of learning. Under this pattern experience of the

individual is the starting point learning and not the subject matter or the interest of the individual.

5. Undifferentiated curriculum: This means a curriculum which does not aim at the specialized
study of various subjects. Specilaisation should come at the higher secondary and college levels
only. At the primary and secondary stages we should have differentiated or integrated

curriculum. Development of all round personality is possible only through integrated experiences



and the only means of bringing about this integration is the unification of subjects. Here in lie

the importance of undifferentiated curriculum.

Check Your Progress

Notes: a. Write your answers in the space given below
b. Compare your answer with those given at the end of the init

3. State the foundations of curriculums

3.8 PRINCIPLES OF CURRICULUM CONSTRUCTION

Educationists have laid down certain general principles for developing curriculum. Some of

these basis principles are indicated below

1. The Principle of Child Centeredness: Curriculum should be child centred. It must be based
on the needs, requirements and circumstances of the child. The child needs more experience than
instruction. If we wish our pupils to reveal initiative, co operation and social responsibility we
should incorporate these qualities in them by means of meaningful activities appropriate to their
stage of psychological development. True education can be acquired only through activity and
experience. Curriculum meant for any particular stage, therefore should be framed in accordance
with the child’s developmental characteristics as well as his / her capabilities and needs at that

stage.



2. The Principles of Community Centeredness: Besides treating each child as an individual,
we should also view him as a member of the community to which he belongs. In fact the learner
is going to be an active member of the community as a citizen. It is therefore, quite desirable that
his needs and desires must harmonise with the needs and desires of those amongst whom he has
to live. The child cannot be educated in a vacuum. He is to be educated in a school established
by the society and by interacting with other members of the society. The goals formulated by the
school which spend upon the purpose of society determine the nature of the curriculum. But the
society is not static, it is dynamic and continuously changing. Living in this ever changing
modern world is not as simple as it used to be in the past. Any curriculum has to prepare the

learners to face this challenge posed by the community with efficiency.

3. The Principle of Activity Centredness: Action is the sign of life. Man is an active being
therefore the curriculum should provide for a variety of activities both physical and mental in
which children are naturally interested. The activity must be connected with the child’s desires
and needs as well social and educational requirements. Emphasis should be given to learning by
doing through the activities of hand, head and heart. These may be in the form of play activities
at the ECCE stage, project activities at the primary stage and constructive and creative activities
at the secondary stage. At the same time it has to be remembered that physical activities should

lead to mental reflection.

4. The Principle of Integration: By integration we do not merely mean integration of subjects
what is required is the integration of the child’s needs on the one hand and the needs of the
democratic society on the other. Integration warrants that different activities carried on in school
and the experiences thus gained should not be treated in watertight compartments. Instead these
should be so designed as to lead the child to establish a functional unity with the environment

such a curriculum will safeguard the general liberal and vocational aspects of education

5. Forward Looking Principle: The aim of education is to prepare the child for an effective
adult life. Therefore the curriculum should reflect an insight into the future life of the child It
should enable the child to prepare for a worthy life. It should prepare him for a vocation. It

should equip him with the caliber to meet the challenges of life in future.



6. Conservation Principle: The curriculum should preserve and transmit the traditions and
culture of human race. It should embrace such subjects topics or activities by which students
should cultivate sense of respect for their traditions and culture, selection of such items should

however be made with great care, according to the mental development of children.

7. Renewal Principle: While conserving and transmitting the cultural heritage education should
cater to renewal of the culture to suit the requirements of changing times. Hence curriculum
should be so constructed as to facilitate renewal of the society by infusing dynamism in all

aspects.

8. Creative Principle: God has created the universe and men have created a variety of things in
it. By nature man is creative. Therefore education should be so molded as to enable one develop
one’s creativity. The curriculum should consist such items as to enable children to exercise their
creative powers so that creativity is fostered, which in turn will enable them to modify their

environment according to the needs of time.

9. Motivation Principle: The curriculum should be tailored to suit the needs and interests of the
pupils. It must be goal directed. It should thus motivate the pupils to actively participate in the

learning process with an innate desire arising out of intrinsic motivation.

10. Maturity Principle: The curriculum should be suited to the mental and physical maturity of

the pupil.

11. The Principle of Preparation for Life: The school curriculum should include such elements
that would prepare children for their future life. That is they should be able to earn their
livelihood sufficiently and adjust themselves with the society efficiently. It should equip the
child with the caliber to meet the challenge of life.

12. The Principle of Elasticity and Flexibility: Since the needs of the individual and the society
go on changing a rigid and static curriculum cannot meet the requirements of the child or of the
society. Moreover experiences to be presented have to be modified to suit the environment,
societal conditions, learning atmosphere etc. Also pupils differ in intelligence tastes and skills
too. The curriculum by its elasticity can cater to all such requirements posed by environmental

and individual differences



13. The Principle of Comprehensiveness: The curriculum must be comprehensive enough to
confirm to the needs of various individuals or communities. It must be broad- based to include a
wide variety of subjects suited to the needs of various types of pupils and the society with all its
diversities Comprehensiveness has to be reflected also in it potential to cater to the

comprehensive or total development of an individual.

14. The Principle of Balance: Curriculum should maintain proper balance between direct and
indirect experience, liberal and professional education, individual and social aims compulsory

and optional subjects etc.

15. The Principle of Utility: Curriculum should be of practical use to the pupil and hence
should maintain vocational and technical bias. Due emphasis should be given to work

experience.

In short a curriculum should be well balanced, properly graded, fairly broad based and
appropriately designed for meeting the needs of the child on the one hand and those of the

society on the other.

Factors Contributing to Curriculum Organisation:

Though curriculum is the core of the whole education enterprise it is in turn influenced by other
aspects of education. These factors also should be considered while organizing the curriculum.

The following are a few such factors

1. Pupils

Teacher

Text book, instructional materials and infrastructure
Examination and Evaluation

Guidance and Counselling

Supervision and Administration

e T o B

Research

Check Your Progress

Notes: a. Write your answers in the space given below

b. Compare your answer with those given at the end of the init

5. Write any four principles of curriculum construction.




3.9 APPROACHES TO CURRICULUM ORGANISATION

A variety of ways and approaches to organizing a social science curriculum have been tried out.
Each one of these has some limitations and strength. It is the responsibility of the teacher to
ensure the achievement of objectives according to learner’s need, age level, as well as societal
and national / international demands. Rigidity in organizing the curriculum in a singular manner
will generate an imbalance in achieving the goals stated. The following section will focus on the
various approaches of curriculum organization of social studies and the governing factors in

adopting alternative approaches too.

1. Integrated Approach: Let us examine two examples of the organization of content when the

purposes are similar

Let us assume that a teacher wishes students to gain some understanding of the horrors of war

and to be able to suggest peaceful alternatives to international conflicts

1. These objectives can be fulfilled by a course in world history. Following a study of world
war — [ students might explore the costs of that war, the way hostilities might have been
prevented, how the war was settled and whether the settlement laid the foundation of world

war — I1.

This teacher is using a specific war as springboard for teaching students about the tragedy of war

generally and why wars must be avoided.

Another teacher with the same objective might organize a two three weeks of teaching on the

following questions



Can world war III be prevented? During the study students might discuss such topics as the
nature of war in the twentieth century, the psychology of war prevention and nuclear deterrence
the economics of armaments and international conflicts resulting from competition in ideology
any trade etc., throughout their study students would use information from a variety of

disciplines.

Thus the first teacher is teaching social studies as academic subjects, while the second teacher is
pursuing social studies as an integrated subject. There are three justifications for favouring an

integrated approach to social studies

1. It is psychologically sound
11. It is philosophically sound

It responds to the changing nature and scientific study. An integrated approach can design the
instruction in consonance with children’s stage of mental growth. Secondly, it is more likely to
maintain focus on enhancing individual goals and promoting social goals. Thirdly, advances in
scientific knowledge have broken boundaries between traditional, academic disciplines and new
disciplines. For examples areas such as political behaviour, economic history and cultural
geography have taken the place of old singular disciplines and new fields of studies.
Environmental studies, global studies, etc., have emerged and they draw their content from
various traditional disciplines. Hence the integrated approach is being justified on the above

grounds

Integration in the organization of content can be achieved in many ways but at least three

alternatives which are significant should be noted:

1. Integrating while preserving disciplines identification.
2. Integration through social science concepts and generalizations and

3. Integration through unification

In conclusion, it can be stated that the integrated to social studies may demand more of teachers

than instruction based on single subject basis but it will be more stimulating experience.

A serious limitation or obstacle in encouraging an integrated approach to social studies is that

pre-service training of teachers mostly does not prepare them adequately for such a task, as their



preparation is for single discipline teaching and sometimes it is difficult for them to visualize
integration. Even then in spite of the limitations the teaching of social studies in an integrated

way is growing worldwide.

2. Correlation Approach: Between the extremes of social studies perspectives from separate
subject at one end to integrated at the other views including interdisciplinary and
multidisciplinary approaches. As per the title these approaches reject loyalty to one single
subject. An interdisciplinary approach link two or more separate subject areas. For example
politics and economics may be linked together to form political economy, the new subject is a
merger of major portions of two distinct disciplines The term multidisciplinary approach is often
used to describe efforts to take advantage of concepts, methods of enquiry and conceptual
schemes from many disciplines bringing them into a combination deemed useful to the course
designs. The position that these two approaches occupy depends upon how they are used.
Whenever the subject of social studies is being taught in separate segments like history,
geography and so on it would be a mistake to assume that history and geography courses are not
influenced by other subjects. Within individual classrooms, teachers can and frequently
introduce multidisciplinary information and view points while the practice is not widespread.
Curriculum planners are giving increased attention to interdisciplinary and multidisciplinary
approaches. For example while talking about our independence movement if we talk about

Indian democracy this could be a correlation between history and civics

3. Unit Approach: A unit means simply a group of related experiences covering a time span
which is short enough to enable pupils to hold everything in mind, appreciate the connections

and grasp the various segments as a whole.

A unit is part of a total programme, but it has an identity of its own. Unit plans commonly

include reference to goals, objectives, content, methods, resources and evaluation plan.

Of the various ways of organizing material in social science courses the unit approach
predominates in practice. Approximately 150 to 160 daily lessons per year are normally provided
in a social science course. The grouping of related lessons into about ten or twenty or more

major units to be divided into an average of six, seven or eight lessons each provides a feasible



course of action, both in planning, instruction and in comprehending the scope of the course.

Each such until will include related materials that are parts of a meaningful whole.
Advantages of the Unit Approach

1. The unit approach is well suited for the development of the abilities and skills involved in
cognition as well as in democratic outlooks, ideals and processes.

2. The organization of experiences and materials into units is sure to facilitate the child’s
ability to formulate significant concepts, relationships and processes.

3. A unit because of its flexibility will enable teachers to adapt instruction to suit individual
differences of children.

4. In a unit the needs of the learner can be given top consideration.

5. It is impossible to study heterogeneous items of a topic in one stretch. Unit being a

logically sound division will make comprehension easy.
Limitations

1. If the items of a unit are not well planned, with a wholistic approach they will become

mere groups of isolated facts.
4. Concentric Approach

According to this approach, children in the primary classes begin to develop simple
generalizations about man carrying on his everyday activities. Gradually as they progress
through the middle and high classes they work with more and more difficult arrangement of
information and as a result deepen and reshape the dimensions of their generalization about these
activities. Thus by the time they complete the secondary stage children refine the same
generalizations many times using increasingly more abstract levels of thought at each higher
echelon of learning. An attempt is made to design a sequential arrangement of experiences that
will produce a spiral of cumulative learning areas of study at each level are treated wholistically,
whatever is taught to the child is a whole in itself at the same time leave scope for additions to be

made with the addition of understanding and maturity on the part of the child.

For instance it is very important that children should know our freedom struggle. In the primary

classes, the information about this unit will be imparted through some of the more important



leaders. In the middle stage the information will be imparted through events the India National
congress, partition of Bengal, the Gandhian era — Civil Disobedience, the INA, quit India
Movements. In the secondary stage the pupils will learn to compare and contrast the freedom
movement in our country with other countries of the world. Similarly it is important that children
should know about the United Nations and its role in international peace. In the primary classes,
they will know something about the importance of cooperation among nations work of UNICEF,
WHO, UNESCO, India in the U.N. in the middle classes again information will be provided
about the need for cooperation, co-existence, the united Nations etc. in greater detail. In the
secondary stage more information will be imparted about international peace and cooperation
and the role of India in the United Nations and the world. Thus in the initial stages thinking is a
simpler level and as the child advances in age and understanding he can think in more abstract
terms. Learning is continuous and unbroken through the primary and secondary stages the
learning sequence progresses from the simplest unit to the most detailed in gradual stages as is

clear from the figure given below.

4th Year

3rd Year

Thus concentric approach is nothing but devising a strategy that fosters, continuous unbroken

learning of the subject matter of social studies through the primary, middle and secondary stages.

Although in this approach the path is narrower, the way is simpler, the pupils gets somewhere
and will not easily forget his journey. Moreover interest and for the more intellectual it will be

the basis on which surely academic and specialist studies can be built.
Limitations

The approach is criticized on many grounds



(1) It is argued that the approach is psychologically unsound the same facts are repeated
again. The presentation being devoid of freshness and novelty inevitably fails to rouse
curiosity and a sense of wonder in the pupils.

(i) It is difficult, if not impossible to give a clear picture of a problem vivid with detail.
Hurried and passing references will not be of help in understanding complex problems.

(iii)  If this approach is followed it is difficult to develop time and space sense in the pupils.

(iv)  The joy of discovery, the freshness of events, the adventures and achievements of great
personalities, the atmosphere of an age, of an era, the wonder of geographical phenomena
and the constitutional land marks those are the essential aspects of social science which
are denied to the children in a strictly concentric approach to social studies. A sense of
boredom and dullness is inevitable because the children have gone through the whole
course more than once. They develop a sense a familiarity without the fullness of

knowledge.

This criticism can however be met by making the repetition interesting by following a different

approach and a fresh point of view in different stages.

4. Spiral: The spiral approach is nothing but devising a strategy that fosters continuous unbroken
learning of the subject matter of social science through the various stages of education.
According to this approach children in the primary classes begin to develop simple
generalizations about man carrying on his everyday activities. Gradually as they progress
through the middle and high classes they work with more and more complex items of
information and as a result, deepen and reshape the dimensions of the related generalization
already developed earlier. For example it is very important that children struggle. In the primary
classes, the information about this unit will be imparted through the life of some the great leaders
such as Mahatma Gandhi, Jawaharalal Nehru, Balagangadhara Tilak and Dr.B.R.Ambedjar. In
the middle stage, the information will be imparted through events, the formation of the Indian
National congress, Partition of Bengal, Civil Disobedience, Quit India Movement, etc., In the
secondary stage, the pupils will learn to compare and contrast the freedom movement in our
country with other countries of the world and analsye them scientifically by establishing cause

and effective relations
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Merits of the spiral approach: Application of this approach will make social science of
immediate and real interest. For the average pupil, it will be the basis for correlating phenomena
and happenings with the immediate like of humanity and for those who are more intellectual it
will be the basis on which academic insights and specialization in the discipline concerned can

be attempted.
Limitations

1. If proper care is not taken by the curriculum framers in gradually expanding the material
without mere repetition and it teachers do not carefully increase the scope of study in
psychologically sound and natural way, this approach may cause monotony and lack of
interest because of the repetition of information.

2. At the initial stage, it will be difficult to give a clear picture of a problem by presenting
all the relevant details and by considering it in its totality.

3. Itisdifficult to develop a sense of time and space in the pupils.

5. Chronological Approach: Chronology is the study of dates or year of events in the sequence
in which they happened. The real significance of an event lies in the context of its time which

can be termed as the temporal significance of an event. This s largely related with the modern



concept of historicity, which indicates and stresses the importance of time, space and other socio-
economic background of a historical event. Chronological approach is extremely useful in
organizing the content especially in history. It is also worth while in the development of the
curriculum for the study of the evolution of earth, man, etc, examination of facts and events one
after another and in the sequence of their occurrence will give students a better gestalt of the

subject matter.
Merits of the chronological approach
1. It will give more precise and comprehensive idea of the content in the context concerned
Eg. 1. The history of freedom struggle from 1919 — 1947
ii. History of Europe between 1914 to 1945

2. Students can digest the content in a meaningful way because a cause course and effect
relationship can be established with respect to every event.

3. No major aspect or incident will be omitted when the content is treated chronologically.
Limitations

1. This approach has got limited utility because the relatively of importance of a subject
matter is actually not in terms of the sequence of its occurrence but in view of the socio
economic and political impact on the life of the people.

2. The study of content through this approach will become quite mechanical when we give

due importance to the order of its happening.

6. Topical Approach: Here certain topics of study suitable for the age, ability and interest of
children make up the whole syllabus. Each topic in a way stands by itself and all the topic are or
rather could be connected together by the teacher with the help of individual lessons called link

lessons for the children of the age group 13+ and above the approach is quite worthy.

According to the topical approach the curriculum maker takes particular topics as the central
theme of work in social science at different levels of instruction. The nature of the topic varies in
accordance with the age, ability and interests of the children. In the primary classes the child may

start the study of the developments of concrete and familiar things such as food, clothing, houses



or means of transport. In the middle classes, he may be introduced to more important and more
difficult topic like the history of institutions and of government and finally to the history of
ideas. The development of the topics throughout history is based on ideas. The development of
the topic throughout history is traced, the topic supplies the central theme from which subsidiary
investigation can radiate as far as pupils time and intelligence allow. Several events are logically

and intelligently related.

It is believed that by a careful selection and detailed study of the topics, opportunities can be
provided to the students for an intensive study of a particular problem. Instead of repeating the
content a number of time as is done in concentric approach we can discus all the aspects of a

problem and give an overall view of that particular problem
Merits:
The topical arrangement of subject matter in social science has certain advantages:

e The method provides a solution for dealing with vast material in a logical and rational
fashion. It helps the pupils to understand the facts in their developmental setting. This is
perhaps the only approach by which without grossly overloading the syllabus. Social
science could be studied through considerable stretches of lines, establishing at least a
foothold in ancient cultures while at the same time maintaining a connection with them
here and now.

e The topical approach can be adapted according to the age, ability and aptitude of the
children. This flexibility is of special significance when we think of projects on topics
pertaining to transport and communications scripts, trade, money, etc.

e The study of social science through this approach imparts a sense of purpose to the
pupils. They are clear about what they are studying.

e The topical approach enables the teacher to control the subject matter and adapt it to the
varying needs of the children. A definite problem is before the pupils and the consequent
study shows an intelligible, objective understanding of the problem in all its facets.

e If the topic are selected wisely and the treatment is interesting the approach can prove

useful in all the stages primary, middle and secondary.



3.9.1. Factors influencing alternative approaches : The organization of the social studies
curriculum is not done by any fixed approach. No tailored path is suggested the approach is
always contextual and relevant to the needs of the individual, society and nation in addition to

teacher’s potentialities.

Flexibility: A flexible syllabus in social studies can accommodate pupils experience and afford

freedom to the teacher to plan curricular experiences according to the needs of the situation.

Availability of Resources: According to local conditions and specific situation, relevant
resources which are available in and around schools could be organized to teach social studies. A
teacher has to plan and develop awareness related to available resources to design the curricular

Pprocesses.

Utilization of community Resources : Resource are clarified into various categories like school
resources and community resources, sometimes the community has rich resources which could
help in instructional organization of social studies, for instance a planetarium, zoo, museums,

river, monumental buildings, etc., could be profitably utilized.

Utilization of Personal Experiences: While organizing the teaching learning process it is very
important for a teacher to keep in mind the personal experiences of the learner and teachers in

dealing with content. This will help in proper concept formation with a clear-cut understanding.

Learners Characteristics: Learners groups are different due to differences in grade, age,
experience, exposure, rural or urban orientation, socio — economic placement, cultural

background and so on. While designing content plan, a teacher has to be sensitive to the learner’s

characteristic ac the demands of one snecial oronn mav differ from thase of the seneral oronne

Check Your Progress

Notes: a. Write your answers in the space given below
b. Compare your answer with those given at the end of the init

6. What is the limitation of unit approach?




3.10. LET US SUM UP

We learnt that social science is the sources and storehouses of scientific social knowledge. One
of the major curricular goals it aims is equipping children with learning experiences in the
context of social relationships. But such goals can’t be reached in a vacuum. Social science
curriculum is the most appropriate medium required for this purpose. As such every social
science teacher has to get a clear and through knowledge of the importance, meaning, together

with the principles for its development and transaction.

3.11. UNIT-END ACTIVITIES

1. Identify the philosophical foundation of curriculum in Tamilnadu

2. Analyse the social science text books and identify the method of content organization

3.14 ANSWER TO CHECK YOUR PROGRESS

1. The totality of experience in the classroom, school, and the community is the
curriculum.

2. Curriculum is deeper perspective aims at all round development of the child. But syllabus
is a guide for teachers, forms the basis for planning lessons. Syllabus is specific but the
scope of curriculum is much broader and deeper. Syllabus gives much stress on learning
materials but curriculum gives importance to experiences.

3. Philosophical, Sociological and Psychological foundations

4. Write your answer

5. Principle of child centered, community centered, integration, conservation, creative,
flexible, maturity.... Any four

6. May not give a holistic approach, if not planned well.



7. More details are added when proceeds to higher classes, Content is increased gradually

leads to familiarity with the subject.

3.15 SUGGESTED READINGS

1. Kohli, A.S. (1966) Teaching of Social Studies, Anmol Publications. Pvt. Ltd, New Delhi.
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3. Kochar, S.K.(1998) Teaching of Social Studies, Sterling Publishers, New Delhi

UNIT IV PLANNING

Structure
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4.6 Lesson planning

4.7 Importance of lesson plan

4.8 Characteristic of good lesson plan

4.9 Need for Lesson Planning

4.10 Principle of Lesson Planning

4.11 Steps in Lesson Planning
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4.13 Blooms Taxonomy- Objective based Instruction
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4.17 Answer to Check Your Progress
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4.1 INTODUCTION

Social Studies instruction is a complex human activity consisting of different elements from the

establishment of national goals to the daily activities of the youngest child in the classrooms. The



instructional process is of vital importance because it is through the process of instruction that
many social studies objectives are achieved. The question of what to teach always precedes
“how” to teach it. That is why the instructional process may lack relevance when it is removed

from specific understandings attitudes and skills that are to be learned.

A good instructional process is one that enables the teacher and pupils to achieve predetermined

objectives by selecting appropriate teaching learning strategies.

To develop the competence of choosing the relevant instructional process, the teacher is required
to develop the skill of planning the instruction. How do we plan for teaching social studies?
Developing instructional objectives (cognitive / affective etc.) in precise terms is one of the most
important aspects of instructional planning. It helps in selecting suitable teaching learning

alternatives and evaluation procedures too.

It is obvious that you as teacher are required to plan your instruction. In this unit a careful
discussion on lesson plan and unit plan is presented. When you decide what the instructional
objectives are the sequence of learning activities and how those activities are to be introduced,
experiences and integrated you make your own teaching sequences. A lesson plan or an unit plan
will emerge depending upon the magnitude of your effort. Lesson plans or the unit plans based
on materials other than those found in textbooks (instructional inputs) often reflect a high order

of creativity.

In the present unit let us look at the nature of the instructional process i.e., how to plan

instruction for effective implementation and monitoring.

4.2 OBJECTIVES

After learning this unit, you will be able to:

e Acquire knowledge of the need and importance of planning for Instruction
e Aware of the process of instructional planning

e Develop the skills in preparation of unit plan and lesson plan

e Understand the various approaches in writing lesion plans

e Understand Bloom’s taxonomy of instructional objectives




4.3 NEED AND IMPORTANCE OF INSTRUCTIONAL PLANNING

1. To achieve definite goal and objectives: The teacher should keep before him the general and
specific aims of each lesson. Thus his field of work will be delimited. He should think of ways,

means and devices to realize his aim most successful.

2. To prevent wastage: Planning prevents wastage of time and energy of both the teacher and
the taught. Prepared beforehand the treatment of the lesson will be logical, orderly and

systematic with no thoughtless teaching.

3. To create self confidence in the teacher: By planning the lessons wisely in relation to his
topic and his class the teacher shall enter the classroom with full confidence in himself. He shall
know to proceed what general lines are to be followed, what material to be used, what activities

are to be carried out by himself and by pupils.

4. To create thoroughness and effectiveness: Keeping in view the mental capacities, attitudes,
habits, interests and aptitudes of the pupils to be taught a good lesson is planned before actual
teaching. The teacher collects all the teaching aids, illustrative materials and other essential

things that contribute to effective teaching.

5. To make evaluation possible: A good lesson planning enables the teacher to evaluate his
work as the lesson proceeds. Evaluation is possible only definite aims and objectives are kept in

view.

4.4 PLANNING THE DAILY LESSON

The lesson plan is the smallest unit plan which contains similar elements arranged in much the
same way to achieve the objectives as in the extended unit plan. The effectiveness of the unit is

dependent on the efficiency of daily lesson plan.

1. The daily lesson plan consists of five parts. They are

1. Lesson objectives

il. A list of instructional materials
1ii. Opening activities

iv. Developmental activities

v. Closing activities



2.Unit Plan : A unit is a large subdivision of the subject matter. A teacher prepares the unit plan
after preparing the year plan. A unit plan may extend to more than one period. It may take 4 to 8

periods depending upon the subject matter of the unit.

Planning of a unit : The main advantage of a unit plan is that it facilitates the management of
learning. As the sequence of learning activities, and the related learning materials to be used, is
listed in the unit, it even simplifies lesson planning. When planning is topical (lesson), the
children may not have a sense of accomplishment in terms of true learning as the same cannot be
tested. But at the end of an instructional unit in the teaching of social studies, children can sense
accomplishment. For that purpose we need to focus our efforts on planning (and managing)
instruction keeping in view that our unit objectives will be stated in specific monitorable and
documented form. As we try to monitor the instruction we can communicate to the children our
concern for their learning and make necessary correction for successful learning. As we

document learning we can communicate to children that they have learned.

A unit plan is similar to a lesson plan in many ways. Objectives give direction to its organisation
and sequence. A unit plan has five sections, namely, introduction, objectives, contents, hints for

teachers and evaluation

A unit plan is also different from a lesson plan because it is more extensive. Its objectives have a
wider scope. The following diagram gives a structural comparison of the lesson plan the unit and

mini units or sub — units. Mini — units are sub divisions of a unit consisting of several lessons.

B

B

C

[ [ ]

[ [ ]

Lesson Plan

Mini Unit

lA[B[B [B[B[B[C |

e Objectives

A = Opener

B = Development (Content — concepts / values etc.)
C =Closer

Thus lesson planning and unit planning help us systematization of learning social science.



Unit planning stands for the planning of the instructional work of the session by dividing

prescribed syllabus into some well defined and meaningful units.

e [t helps in the proper coverage of syllabus

e [t proves advantages since it organizes the subject matter an learning experience

e It lays proper stress in the formula of teaching learning objectives of the unit in
behavioural terms

e The teacher is well inform of the methods and strategies used

e Unit planning helps in the proper organization of teaching learning process

e Unit plan has a proper provision for the review, relational practice and drill related to

the content

3. Year Planning : Year Planning is a long term planning of the instructional process. Planning
in education starts at the national level. Teachers are provided with prescribed curricula to be
transacted. At the beginning of the academic year, all teachers make a plan for organizing the
year’s work. Such a planning would provide the teachers with a design of the work to be
executed during the year as a whole. In this design the total course materials is divided into units
and units into daily lessons. Year plan in a subject should indicate the course purpose and
objectives, course units, numbers of lessons, the time scheduled for dealing with each unit,
general suggestions regarding methods of teaching, details of equipments and aids, their sources

etc.
Why Year Planning?

e It indicated the total weightage to be given for various instructional objectives and
learning material.

e [t points out the broad based strategies for achieving these objectives and the methods
and approaches to be adopted for each topic.

e [t gives suggestion to make teaching interesting economic and effective .

e It makes evaluation easier as teachers are clear about the weightage given to objectives as
well as content.

e It makes evaluation on objective based.



It promotes professional co-operation and mutual exchange of ideas as the teachers of a

school plan for the year jointly.

4.5 LESSON PLAN APPROACHES

1. Morrison Approach : H.C. Morrison was superintendent of schools in new Hampshire then
became faculty member of the university of Chicago in 1910. Morrison proposed the mastery
formula for learning — pretest, teach, test the result adopt procedure and test again to the point of

nature learning. It is usually used in the teaching of Geography, history, government and

economics.

It is the process of taking the contents of a particular subject as big blocks and not as isolated and

fragmentary bits of information. Its aim is to approach topics as organized and integrated body,

solving relevance and cognitive relationship.

Morrison’s Approach Steps

Discovers the previous knowledge experience though questions and discussion
Present the unit and important points are emphasized

The child learns what has be presented by the teacher

The outline is placed on the board

The pupil has mastery of what he is talking about and may give a report

In short the steps are indentified as

Morrison’s technique corresponds to the steps in the mastery formula. The morrisionian steps

A

Exploration

Presentation
Assimilation
Organization

Recitation

are not only logical but also psychologically social.



2. The evaluation approach: B.S. Bloom gave a concept in education known as evaluation

approach. According to him evaluation is a continuous process. It has three components

Behavioural changes, learning experiences and teaching objectives.

Evaluation approach of lesson planning consists of the following steps

1. Formula educational objective
2. Providing learning experience
3. Evaluator learning out come
4. Pupils activities
5. Teaching
6. Evaluation

3. RCEM Approach

This approach to lesson planning has been developed at regional college of Education,

Mysore and that’s why it’s named as RCEM Approach.

The main features of this approach are

It makes use of concept of system approach to education.

In all three aspects of steps namely input, process and output are involved in this
approach. In actual lesson planning scheme based on RCEM approach these aspects are
known by the term Expected Behaviour outcome (EBO’S), communication strategy and
real learning out comes (RLO;g) These aspects resembles the introduction, presentation

and evaluation phases of a traditional lesson plan.

Check Your Progress
Note : a) Write your answer in the space given below

b) Compare your answers with those given at the end of this unit

1. What are the major components of instructional planning?




4.6 LESSON PLANNING

A lesson plan is the systematic preparation done in a scientific manner. Effective and
successful teaching mainly depends on perfect lesson planning. A lesson plan represents a single
teaching unit meant for a class period. Generally a lesson plan is teacher’s mental and emotional
visualization of classroom activities.

Definition : “Lesson plan is the title given to a statement of the achievement to be realized and
the specific means by which these are to be attained as a result of the activities engaged in during
the period”.

Bossing

“Daily lesson planning involves defining the objectives, selecting and arranging the
subject matter and determining the method and procedure”.

Binging and Binging

A lesson plan is “A plan of action” Stands



4.7 IMPORTANCE OF LESSON PLAN

Planning is essential for every aspect of human activities, but for a planned teaching more
planning is required.

1. Suitable Environment : In a lesson plan objectives are fixed and the teaching strategies,
techniques and material aid etc. are decided beforehand. When a proper teaching environment is
created, the teaching task goes in a much planned way.

2. Based on previous knowledge: In preparing lesson plans, the teacher presents new
knowledge as the basis of previous knowledge of the pupils. This enables the pupils to gain the
knowledge very conveniently on one side, the teacher succeeds in acquiring his objective on the
other side.

3. Psychological teaching: The teacher uses proper teaching strategies, techniques and
instruments keeping in mind the interests, aptitudes, needs, capacities and abilities of the pupils
for teaching them when the lesson plans are prepared. This makes the teaching more
psychological.

4. Limitation of subject matter : In a lesson plan, the subject matter becomes limited. This
enables the teacher to give up irrelevant things. He only remembers definite and limited matter
and its presentation before the pupils become easy. The pupils also receive the knowledge in a
systematic and organized way.

5. Determination of activities: In a lesson plan, the teachers and pupils activities are pre-
decided according to the class level. This makes the teaching activities meaningful and
purposeful.

6. Preparation of material aids : At the time of preparing a lesson plan, the teacher decides
what facts are to be clarified by what strategies, techniques and instruments and what aid is to be
used at what time. This prepares the necessary and effective aids before starting the teaching
task.

7. Developing of teaching skill :The lesson plan acts as an important means for developing
teaching skills in the pupil-teacher.

8. Use of Theoretical knowledge: Whatever the pupil-teachers get theoretical knowledge during
their training period, that knowledge is effectively used.

9. Teaching with confidence : The preparation of a lesson plan makes the subject and other

allied subjects more clearly to the teachers. This arouses self confidence among them. When a



teacher gets developed the feeling of self-confidence, then he presents the new knowledge to the
pupils with more enthusiasm and pleasure.

10. Discipline in class: By preparing lesson plan, the teacher becomes aware of what, when and
how much is to be done in the class. This absorbs all the pupils in their respective tasks. Hence, it
results in appreciable classroom discipline.

11. Time sense : Lesson plan is prepared allotting to the duration of the periods.

12. Teaching from memory level to reflective level : In an ideal lesson plan, development and
thought provoking questions should be asked. Also there should be an effort to stretch the

teaching from memory level to reflective level.

4.8 CHARACTERISTICS OF GOOD LESSON PLAN

1. Objective based: The lesson plan must be based on one or the other objective. While writing
this, objectives should be written and defined clearly because its main objective is to achieve
some goal.

2. Decision about appropriate material aids: The material aids are important means of the
teacher. Hence correct decision regarding the charts, graphs, pictures, diagrams and maps should
be taken while preparing ideal lesson plan and these should be marked at proper places which a
teacher is to use them while teaching.

3. Based previous knowledge: An ideal lesson plan should be based on the previous knowledge
of the pupils. This will avoid difficulty in acquiring new knowledge by the pupils.

4. Division of lesson plan in units: Lessons are of three types (a) knowledge lesson (b) skill
lesson (c) appreciation lesson. In an ideal lesson plan all the relevant steps of these three types of
lesson plan should be determined. Each lesson should be divided into suitable units so that the
pupils may understand the lesson gradually.

5. Simplicity of activities: In an ideal lesson plan, the simplicity of the lesson plan and clarity of
thoughts should be according to the mental level of the pupils.

6. Determination of activities: In an ideal lesson plan, the activities of a teacher and the pupils
should be determined before-hand.

7. Home work: There should a provision of home work in an ideal lesson plan. This will enable

the pupils to learn the appreciation of the acquired knowledge.



8. Self-evaluation: A good lesson plan must have a suitable plan for self-criticism. The teacher

should put some questions to him and find out the answer and there by judge the effectiveness of

the lesson writing.

9. Use of illustration: Examples should be used which have relevance with the daily life of the

peoples.

10. Use of blackboard: The blackboard summary of each and every unit should be written on

the blackboard.

4.9. NEED FOR LESSON PLANNING

Careful lesson planning is the foundation of all good teaching. It performs some specific

functions.

ii.

1il.

iv.

V1.

It forces consideration of goals and objectives the selection of subject matter the selection
of procedure of planning of activities and the planning of evaluation devices.

It keeps the teacher on the track ensures steady progress and a definite outcome of
teaching and learning procedures.

It helps the teacher in effective teaching. Teacher looks ahead and plans a series of such
activities as well progressively modify children’s attitudes, habits, information and
abilities in desirable direction.

It prevents waste of time. It helps the teacher to be systematic and orderly. It encourages
proper oragnisation of subject matter and activities.

It can ensure that the teacher does not dry up or forget a vital point. It can remind him of
the telling phrase, the apt quotation or the effective smile or illustration at the right
moment in the lesson. The teacher can enter the class without anxiety, ready to embark
with confidence upon a job he understands and prepared to carry it to conclusion.

It serves as a check on unplanned curriculum. It provides a framework to help the work
directing along the lines of the syllabus at a suitable rate. The hierarchy of lessons
becomes well knit and inter connected. Continuity is assured in the educative process

Needless repetition is avoided.



Lesson planning does entail hard work. Yet it is potentially the most rewarding professional

work that a teacher can do because in this planning he has the opportunity to become a really

fine teacher.

4.10 PRINCIPLES OF LESSON PLANNING

1.

1il.

1v.

Below we list some principles which may be helpful in preparing a lesson plan

The teacher should prepare a careful but flexible plan. He should be so secure in the
plan that he should be free to change it as the developing lesson and the needs of the
children require. The plan is to be used as a guide rather than as a rule of thumb to be
followed blindly. The teacher should have the courage to deviate from it when the
needs of his children demand.

The teacher must have mastery of and adequate training in the topic from which the
subject matter has been selected for certain lesson.

The teacher must keep abreast with methods and techniques of teaching social
science.

The teacher must ensure active pupil participation.

Since monotony is a drawback so work during a lesson should be varied particularly
with young pupils. This variety of work may be marked on different occasions or at
different stages of the lesson in the same period by pupils writing, watching, doing or

listening to some person.

4.11 STEPS IN LESSON PLANNING

For teaching social science effectively the teacher has to proceed in a systematic manner.

For this purpose some steps (although there can be no rigidity about them) have to be followed.

Let us now discuss those steps which may help in preparing a lesson plan.

a. Formulation of Educational objectives (Aims)

As the teacher sits at his desk planning a lesson he should ask himself these questions

L.

Is this lesson primarily one of attitudes, skills, concepts or knowledge or is it combination

of two or more of these ?



il.

1il.

1v.

V.

If he can get just one idea or attitude or skill or concept across today, what does he want
them to know when they leave the classroom?

What is the bull’s eye of the teaching target for today as is so well said by Leonard
Kenworthy.

What are one or two other major aims? Are these aims suitable for this class for beyond
their level of comprehension or possibly behind them?

Are these aims specific ?

He should remember that the specific aims will be determine in their relationship to general

aims. He should think out the statement as to what he intends to do in that particular lesson, e.g.,

to enable the pupils to be familiar with the social, economic and cultural advancement during the

Gupta Period.

b. Selection and Organisation of Content : Now he should ask himself

1.

il.

iil.

iv.
V.

V1.

Vii.

What type of content should he select to enable him to achieve the intended
objectives?

How can he use the present knowledge of the pupils to make the lesson meaningful
and interesting to the pupils? How can he arrange the relevant facts in order and
correlate them with the life of the students ?

How much time will be spent in discussion revision practical work or in disciplinary
interruptions? This will enable him to arrange rate of exposition accordingly.

How can he start this lesson? Can he use this motivation throughout the lesson?

How can he reach the slow students? How can he reach the fast students?

How can he summarise the lesson?

What homework should he give?

c. Motivation

The word motivation is used in two different ways

1.

Motivation as a broad approach to teaching. In this sense motivation includes all that we
know about learning. It is something that is going on all through the period. It comes
from the teacher’s use of his voice, good questioning, by relating the past to the present

and from many other sources.



2. Motivation as a means of getting a lesson underway : In this sense motivation means

ways of getting a lesson started, getting a lesson off the ground so to say
He can motivate the pupils for the new lesson

a. By the use of object : Costumes, coins, sculpture pieces, pictures etc., may be used to start a
topic

b. By opening with a starling statement or question : At the beginning of the lesson the
teacher makes the statement. The Sepoy Revolt of 1857 was the First War of Indian
Independence. The rest of the period can be spent in discussing how this statement is true

c. By using sociogram: The teacher announces that he wants volunteers for positions in the
Court of Aurangzeb. Some pupils may volunteer to play the role of Shivaji. In this way
Pupils may be motivated for discussion on Mughal Marata relations during the time of

Aurangzeb.

In a similar way individuals can be selected or asked to volunteer to represent the great
freedom fighters. They can then be asked to make brief statements on how they contributed in
the struggle for Indian independence. For this type of lesson, an assignment to learn
dramatization should be given to one of the pupils in advance. Throughout the lesson these roles

should be maintained

d. By posing a problem: As soon as the class starts the teacher says that some recent
excavations have been made which have brought to light some human skeletons of Harappan
age at a number of places like Chansigarh, Ropar, Lothal etc. What is your idea about the
extent of Harappan Civilisation? The rest of the period can then be spent in discussing the
details of Indus Valley Civilization.

e. By using a filmstrip or film: There are certain very good filmstrips and films available
which can be used to motivate the students.

f. By using the chalkboard: At the start of the period or before the students have entered the
room the teacher draws a pyramid on the board. Then he suggests that in some way, this
represent the Indian people at the time of 1947 when the British were to quit India. During

the rest of the period the class fills in this chart with the names of the leaders, the Prime



Minister Lord Mountbatten and other leaders. A discussion can be held on how Indians took

over the reign of government on their hands.

A word of caution here! Not all the lessons need to have a startling opening. The motivation can
come from intrinsic interest aroused in scores of ways over a long period of time. But the
techniques suggested above and others have been given to illustrate how teachers can arouse and

maintain interest throughout a period.

There should be a fair distribution of time between students and teachers activities. The teacher
can keep his pupils active by frequent questions fairly distributed over the whole of the class.
The pupils can be encouraged to ask questions. Thus there should be a two way traffic. As far as
possible the pupils should be active participants in the learning process. From time to time it is

helpful to keep a record of pupil participation.

To see how many questions are coming from pupils

To see who is talking too much part in class discussion and who is not talking enough part.
To see if there is any section or group of students that the teacher is neglecting.

d. Recapitulation and Assignments : A lesson without recapitulation is incomplete. It’s
principal purpose is to make the presentation more effective. It helps the pupils to come to some
conclusion with reference to the wider significance of the problem. An attempt is made toask

children to tell back or reproduce what they have learnt. The pupils learn how to express

themselves and to reproduce the material learnt.

Assignment from the topic covered is essential for the consolidation of knowledge. Let the pupils
do some exercise in the form of answers to some question (objective or essay type), draw the
maps and indicating the extent of empairs or important places, collect the statements sayings or

couplets of great leaders, saints and prepare scrapbooks, write out reports etc.

e. Chalkboard Work : Though the lesson is expected to be learnt in class, it is necessary for the
pupils to have some record of it with them for future reference. Again a brief outline of the
lesson ought to be more precise and concrete to them. Hence the teacher should make the chalk

boards summary of most of the lessons.



Chalkboard summary should be brief, precise, neat and systematic and should cover the whole
lesson. It is difficult for the teacher to develop it off hand in the class. It is always best to think

out the chalkboard summary before hand and put it down in the lesson note for reference.

Chalkboard summary save in very elementary cases should be in the form of an outline as it is
only a frame of reference for the pupils for guidance in their studies. Though the chalkboard
summary should cover the whole lesson it should be made in points and sub points. If there are
proper heads for the points and sub points they can become self evident even without the help of

complete sentence.

Chalkboard work can include sketches, outlines, diagrams, maps, graphs, pictures, time lines and

directions.

Chalkboard summary as far as possible should be developed with the help of pupils along with

the lesson.

4.12 EVALUATION OF LESSON

After a lesson is completed it is advisable to evaluate it. The teacher can do it by asking

these questions and filling in the column to the right with comments

Questions Yes | No | Comments

1 | Was the motivation effective?

Could I maintain this motivation throughout the lesson?

Were the aims clear to the pupils?

Did I have the right number of aims?

Were my questions effective and well distributed?

Were there questions from the class during the period?

N N | B W

Was my command and mastery over the subject sound to enable me

to change the plan where necessary?

o ¢)

Did I use some effective audio visual aids?

9 | Was 1 able to involve the slower and below average students?

10 | Was I able to satisfy and challenge the gifted students?

11 | If did not know something did I call on the class for help or




promise to look it up?

12 | Did I try to repeat or review or use facts from time to time to drive

the facts home to the pupils?

13 | Was there enough pupil participation?

14 | Did I include a homework assignment?

Check Your Progress
Notes : a. Write your answers in the space given below
b. Compare your answers with those given at the end of this unit

3. What are the major parts of a daily lesson plan?

4.13 BLOOM’S TAXONOMY- Objective Based Instruction

What is objective based instruction?: An instructional objective is a specific and immediate
goal attainable as a result of instruction. In that respect instructional objectives differ from
educational aims. Aims such as self realization, personality development etc. are distant and too
general. They are not fully realizable within a limited time span. But objectives can be realized
fully with in a limited time span. For example the objective developing understanding of a
concept can be fully realized within a very limited time. Hence these are more crucial for a
practicing teacher. The properly stated instructional objectives serve as a guide for both teaching

and evaluation. A clear description of the intended outcome of instruction helps the teacher in



selecting relevant materials and methods of instruction in monitoring pupil’s learning progress
and in selecting and practicing appropriate evaluation procedures. The instruction which is aimed

to attain in pre determined objectives is known as objective based instruction.

Taxonomy of Instructional Objectives : The taxonomy of instructional objectives is
basically classificatory scheme. The idea of taxonomy of instructional objectives emerged at an
informal meeting of college examiners attending the American psychological Association
Convention (APAC) at Boston in 1948. It was agreed upon a classification of instructional
objectives under three domains cognitive, affective and psychomotor. Cognitive domain includes
those objectives which deal with the development of intellectual abilities related to the
acquisition, processing and master of knowledge. Affective domain includes those objectives
which are concerned with desirable modifications in the emotional patterns related to
appreciation, interests, attitudes, values etc. Psychomotor domain includes the development of

manipulative or motor skills.

Based on the above decision a team of professors headed by Dr.Benjamin S Bloom of the
university of Chicago (USA) developed books on “Taxonomy of Educational Objectives” in
1956. These taxonomies are often referred to as Blooms Taxonomy. Bloom served as the editor
for the work while the book was actually the work of a large team of researchers. The first
among the taxonomies published was the taxonomy of the educational objectives cognitive
domain. This work was the first real effort to identify what learning really was. It established a
set of educational goals related to changes in the cognitive area remembering and recalling
knowledge, thinking, problem solving and creating. The taxonomy is organized into six major
classes of hierarchical order namely knowledge, comprehension, application, analysis, synthesis

and evaluation.

I. Cognitive domain: As already discussed the cognitive domain involves acquisition of
knowledge and development of intellectual competencies this includes the recall or recognition
of specific facts, terms, symbols, concepts, procedural patterns etc. that serve as the basis for the
development of ability for intellectual activities. As mentioned earlier there are six hierarchical
levels of changes in this domain. The levels indicate the level of complexity and hence difficulty

in processing the knowledge.



I1. Affective domain: In 1964 Krathwohl Bloom and others listed the major categories of
modification of the affective domain. Changes in this domain indicate the manner in which one

deals with situations involving feelings, interests, attitudes, appreciations, values etc.

II1. Psychomotor domain: The categories of modifications in the psychomotor domain have
been listed by R.H. Dave in 1970. To overcome the limitations of Dave’s classification
Simpson and others listed the major categories of the behaviours of the psychomotor domain in
1972. The psychomotor behaviours include physical movement, co-ordination and the use of the
motor skills. Development of these skills requires practice and is measured in terms of speed,

precision, distance, procedure or techniques in execution.

Levels within the Domain

Cognitive Domain Affective Domain Psychomotor Domain
Knowledge Receiving Perception
Comprehension Responding Set
Application Valuing Guided Responses
Analysis Organization Mechanism
Synthesis Characterisation Complex overt response
Evaluation Adaptation

Origination

Description of the Major Categories in the Cognitive Domain

(Bloom and Others 1956)

1 | Knowledge: Knowledge is defined as the remembering of previously learned material.
This may involve the recall of a wide range of materials from specific to complex theories
but all that is required is the bringing to mind of the appropriate information. Knowledge
represents the lowest level of learning outcomes in the cognitive domain. It is also referred

to as information.

2 | Comprehension: Comprehension is defined as the ability to grasp the meaning of the
material concerned. This may be shown by transiting material from one form to another
(words or numbers) by interpreting material (explaining or summarizing) and by

estimating future trends (predicating consequences or effects). These learning outcomes




go one step beyond the simple remembering of material and represent the lowest level of

understanding.

Application: Application refers to the ability to use learned material in new and concrete
situations. This may include the application of such things as rules, methods, concepts,
principles, laws and theories. Learning outcomes in this area require a higher level of

understanding than those under comprehension.

Analysis: Analysis refers to the ability to meaningfully break down material into its
component parts, so that its organizational structure may be understood. This may
include the identification of the parts, analysis of the relationships between parts and
recognition of the organizational principles involved. Learning outcomes here represent a
higher intellectual level than comprehension and application. Because they require an

understanding of both the content and the structural from of the material.

Synthesis: Synthesis refers to the ability to put parts together to form a new whole. This
may involve the production of a unique communication (theme or speech), a plan of
operations (research proposal) or a set of abstract relations (Scheme for classifying
information). Learning outcomes in this area stress creative behaviours with major

emphasis on the formulation of new patterns or structures.

Evaluation: Evaluation is concerned with the ability to judge the value of a material or
phenomenon (statement novel, poem, research report) or that of a procedure adopted for a
given purpose. The judgments are to be based on definite criteria. These may be internal
criteria (organization) or external criteria (relevance to the purpose ) and the student may
determine the criteria or be given them. Learning outcomes in this area are the highest in
the cognitive hierarchy. Because they contain elements of all the categories plus value

judgments based on clearly defined.




